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ABSTRACT
The primary concern of this study was to provide educators with 
insights into the educational and occupational aspirations and expecta­
tions of high school male seniors in five Louisiana Parishes. It was 
also concerned with analyzing the differences between educational and 
occupational aspirations and expectations. The objectives of this 
study were to identify the following:
1. Factors which influence high school boys in arriving at
educational and occupational choices.
2. Individuals who influence students in their educational
and occupational choices.
3. Physical, mental, and financial factors that cause students 
to deviate from their educational and occupational goals.
4. Ages at which senior boys make their educational and 
occupational choices.
The Descriptive Survey Method using the Group Interview Technique 
was the method of research used. Data were collected by the use of a 
multiple choice inventory form designed to determine the educational 
and occupational aspirations and expectations of 492 male seniors of 
five Louisiana Parishes. This inventory schedule was administered in 
twenty-five public high schools during March and April of 1968.
The survey area was geographically located in the south-central 
Louisiana area, within twenty to sixty miles of the Baton Rouge- New 
Orleans industrial complex. The statistical procedures involved were
x
frequency and percentage distributions, frequency count by cell blocks, 
the chi-square test of significance, and the contingency coefficient.
The contingency coefficient values were computed from the chi-square 
value.
A statistically significant relationship exists between the educa­
tional aspirations and expectations. The aspired educational levels, 
for the highest levels, were generally higher than expected choices.
Over two-thirds of the senior boys expected to achieve education 
beyond the high school level. Students from parents of high prestigious 
occupations aspired and expected high levels of education.
Occupational expectations are not statistically related to the 
students' knowledge of the world of work. Slightly over 50.0 per cent 
of the students discussed career and course choices with the counselor 
and teachers. The results of these discussions were not significantly 
different from those students who did not have conferences.
Over 44.0 per cent of the students aspired to the professional 
level; whereas, only 23.2 per cent expected to attain this level. The 
aspired and expected skilled levels were nearly equal. Approximately 
8.0 per cent aspired to clerical, sales, or technical workers; only 6.0 
expected to attain this level.
Over 9.0 per cent of the respondents were uncertain of their edu­
cational aspirations while 7.0 per cent were not sure of their educational 
expectations. Occupational aspirations and expectations were uncertain 
by 11.7 per cent and 31.9 per cent of the senior boys, respectively.
Fathers generally attained a higher education level (5.0 per cent 
higher) beyond the high school than the mothers, but a high per cent of 
mothers had a high school education. Fathers exerted more influence on 
occupational choices, but the mothers ranked first on influencing the 
educational choices.
The immediate family, as a group, had the greatest influence on 
the students' expected and aspired educational and occupational choices. 
The friend was ranked next as the most influential person on educational 
and occupational plans.
Students' occupational choices were based primarily upon personal 
interests, satisfaction, wages, and working conditions.
Over three-fourths of the students indicated that lack of interest, 
ability and finances were the three most important deterring factors to 
the desired educational goals.
The participation in extra-curricular activities and exertion of 
leadership qualities influenced the aspired educational and occupational 
plans.
The primary sources of financial assistance to continue education 
and entry into occupations were the parents and work.
The high school academic average is one of the best indices for 
the prediction of aspired and expected education.
Approximately 70.0 per cent of the senior boys made their occu­
pational choices in the eleventh and twelfth grades.
CHAPTER I
INTRODUCTION
The public schools of Louisiana are attempting to provide the- 
best education possible for youth, an education that sets the basic 
groundwork for continued learning as an adult.
Throughout the history of man, self-preservation has been his 
first law; therefore, food, shelter, clothing, and the means leading 
thereto will be important early in his life. Consequently, the in­
dividual must find a means of maintaining himself; in a democracy this 
means a job. In our society, work is central to our interpretation of 
progress. It is work that rations money and allows the system to 
function in rationing of goods and services. It is a man's work, which 
is the major determiner of man's social acceptance within his community. 
As a worker he is a contributor to the flow of public services which he 
helps to consume. The work ethic is the framework for social accept­
ability as well as an important avenue for the achievement of inde­
pendence and freedom. In the United States, a land founded on freedom, 
it is imperative that the individual have a job in order to be free 
and to help determine the future destiny of the nation. Work continues 
to have intrinsic merit within the acceptable scheme of personal and 
social values. It is also essential to the preferred schemes of national 
economic planning.
To provide youth with the knowledge and skills needed to enter 
an unknown and foreign future the school and parent should be aware of 
these factors. Since World War II, the rate of technological develop­
ment in agriculture, industry, and defense has so changed the occupational 
distribution of the labor force that the chance for the youth or young 
adult without high school education to obtain employment is diminishing. 
Farmers and farm laborers who made up 38 per cent of the labor force 
at the turn of the century now comprise 7 per cent, and the proportion 
continues to decline. Unskilled labor in other fields represented more 
than 20 per cent of the labor force in 1900 and now represents only 
6 per cent.
Since business enterprises are becoming more competitive and 
additional technology is imminent, the employer is faced with the task 
of hiring individuals with a higher degree of education and training.
As the departure from school age (graduation, dropout, or otherwise) 
rises, employers find it easier to regard education as one of the screen­
ing mechanisms for their available jobs. Education is one of the in­
fluencing factors in preparing people to enter the world of work; 
therefore, the educational system finds itself in the uncomfortable 
role of gate keeper for the labor market. Educators are becoming in­
creasingly aware of this responsible role and are striving to develop 
ways and means of fulfilling this obligation to the students, as well as 
the business world. Society places an important value on the high school 
diploma and severely penalizes those who do not attain this goal. For 
many, high school is the last stepping stone before entering the world 
of work. For others, high school provides the foundation for advanced
education and training for a particular vocation. Thus, high schools 
serve to prepare students for the future in two ways.
Social and economic forces exerted on the school must be resolved 
at the instructional level by way of courses, experiences, and programs 
which prepare the students for their future role in this rapidly chang­
ing world. School and society seek assurances that youth have developed 
an appropriate educational background so that they can carry their share 
of the responsibilities of productive society. In order that the school 
performs this task, it is particularly important to look ahead in the 
educational field, since policies, programs, and activities have to be 
decided upon far in advance of the time when they reach their maximum 
period of contribution. Usually, formal education of a person draws 
toward its close in the late teens or early twenties, but the economic 
and cultural contribution extends onward for the following four or five 
decades.
Only a few years ago a high school diploma was considered a pass­
port to a good job, but in a period of automated technology and scientific 
advances it is not enough. Within the past few years business and in­
dustry have had to pay unskilled workers the wages that only six or seven 
years previously were the going rate for skilled personnel. This factor 
was largely brought about by the passage of the present federal minimum- 
wage law. Within the early part of this decade the business world was 
willing to hire and train the high school graduate with only a high 
school diploma. It is still willing to continue this policy, but prefers 
graduates who have more knowledge and skills. Employers intimate that
two of the most important factors concerning employment are the increasing 
technology and high federal minimum wage law. Therefore, society indicates 
that the secondary school has a new responsibility for occupational prepara­
tion of its students. Some observers claim that perhaps it would be more 
accurate to say that the school has an expanded responsibility. Youth of 
high school age must be motivated to take advantage of educational oppor­
tunities. An antecedent of attainment is aspiration.
It is imperative that more be known about the factors associated 
with the fulfillment of educational and occupational plans, particularly 
this phenomenon among high school senior boys in Louisiana. Educators 
should be aware of a changing urbanized society with many kinds of 
adolescent influences different from the past generation. The questions 
to be asked then are thus: "What are the factors associated with the
fulfillment of educational and occupational goals?" "Is fulfillment 
simply a question of economics?" "What are the influences that affect 
the ultimate educational and occupational goals of youth?"
Educational programs are being funded by the federal government 
to assist local school boards to bridge the gap between the student and 
the world of work. The Vocational Education Act of 1963 and the 
Elementary and Secondary School Act of 1965 are two examples. In order 
for the provisions of these acts to be meaningful and have real purpose, 
it is mandatory that more be learned about the raw product--the student.
If the school is to assist youth to compete in a urban-industrialized 
society, a sound dynamic educational and occupational program must be 
developed and maintained.
Statement of Problem
This study was primarily concerned with determining educational 
and occupational aspirations and expectations of male high school seniors 
in five Louisiana parishes within twenty to sixty miles of the Baton 
Rouge--New Orleans industrial complex. It was also concerned with 
analyzing the differences between educational and occupational aspira­
tions and expectations of seniors. A knowledge of the various factors 
affecting educational and occupational choices will provide a basis for 
development of curriculum and services to assist youth in making future 
plans. Tentative educational plans are constantly being reevaluated in 
the lives of the youth--with many plans formulated very early in life.
An awareness of these factors will help the educational system to con­
tribute constructively to a pupil-teacher relationship that should 
accelerate the educational and occupational development.
Another factor of importance that should be answered is the follow­
ing: To what extent do educational aspirations and expectations contri­
bute to occupational aspirations and expectations?
Purpose of the Study
The purpose of this study was to provide information that mp.y be 
useful to the school in developing educational programs as well as the 
basis for a more realistic understanding of youth. The central purpose 
of the study was to identify factors leading to the development of 
educational and occupational aspirations and expectations of male high 
school seniors in Louisiana. Consequently, such a study should provide 
a more realistic and practical approach to counseling youth relative
to an occupation, or an occupational cluster and preparation for it. An 
understanding of the student and his environmental influences should 
assist the school in providing the counseling staff with pertinent 
information that will enable them to develop a more effective program.
By making the school aware of these factors, the results of this 
study could make a contribution to the general welfare of the student.
The purpose of the school is to assist the individual student to improve 
himself--thus improving society. Students who make known their voca­
tional interests while in high school could be provided with the basic 
education and vocational training required for successful job entry in 
their selected vocation.
The findings of this study may be used to provide the schools with 
a deeper insight into the educational and occupational aspirations of 
youth so that school planners may improve the high school offering-- 
especially the vocational programs. This information could be used 
also in the formulation of programs for college bound students, as well 
as vocationally oriented students who are preparing to make immediate 
entry into the world of work.
Definition of Problem
This study was designed to determine the following:
1. Factors which influence high school senior boys in arriving 
at educational and occupational choices.
2. Individuals who influence students in their educational and 
occupational choices.
3. Physical, mental, and financial factors that cause students 
to deviate from their educational and occupational goals.
4. Ages which senior boys made their educational and occupational 
choices.
This information may be used by educators in organizing a program 
to meet the needs of students. No attempt has been made to isolate all 
the issues that deal with the attainment of educational occupational goals 
however, it is believed that factors embodied in this report may serve as 
guideposts that will aid educators in the continuous search for curriculum 
reforms and improvement of instruction.
Significance of the Study
Congress and the President of the United States have been con­
fronted recently with the problem of education and unemployment, and the 
people have given Congress a mandate to come up with some type of workable 
program. It was the intent of Congress to do just this when they put into 
effect the Vocational Education Act of 1963 and the Elementary and Secon­
dary Act of 1965. According to recent reports from Washington, the 
Congress is not happy with the vocational and educational program that 
these monies are supporting. A point of view has been presented that 
educators need to learn more about the youth who are to profit from these 
programs. It was the intent of this study to identify the educational 
and occupational aspirations and expectations of high school senior males 
in selected schools from five Louisiana parishes. It is the feeling of 
many observers that the youth in today's changing technological society 
have many different experiences and influences that complicate educational 
and occupational preparation. From these findings the school community
may constructively provide a basis for the realistic educational and 
occupational goals through an educational program designed to assist 
the students in preparing for the world of work.
Limitations
This study was limited to a consideration of selected factors 
. -influencing educational and occupational aspirations and expectations 
of 492 high school senior boys enrolled in twenty-five public high 
schools located in five Louisiana parishes. These parishes are located
within a twenty to sixty mile radius of the Baton Rouge-New Orleans
industrial complex. It was further limited by the following factors:
1. Family related factors
2. School related factors
3. Personal interests
4. Mental and physical abilities
5. Individual influences
6. Desired and expected education
7. Desired and expected occupation
Hypotheses
The educational and occupational aspirations of high school students 
have very broad ramifications that eventually will have a decisive bearing 
on life's goals. Establishing educational and occupational expectations 
is a very complicated, involved process that may cause a compromise be­
tween an alternative of the aspired and the ultimate expected prusuit.
In the process of selecting an educational objective, an individual auto­
matically establishes his level of expected occupation and socio-economic 
status.
the basis of review of related materials and previous expe- 
the following hypotheses are proposed for tests:
Educational and occupational aspiration levels of high school 
senior boys are crystallized to the point that they are approxi­
mately the same as the expected.
Educational expectations determine the level of occupational 
expectations.
Individuals in personal contact with students influence their 
educational expectations as well as the level of occupational 
and vocational choices.
The school environment influences the level of educational 
aspirations and the level of occupational aspirations.
The home environment influences the level of educational 
aspirations and the level of occupational aspirations.
Personal assessment of the mental, physical, and financial 
abilities influences the educational and occupational expec­
tations .
Parents with higher prestige occupational levels influence 
their children to aspire toward high educational and occupa­
tional goals.
Parents with lower prestige occupational levels influence 
their children to aspire above their parents' educational 
attainment.
Source of Data
Data were collected through group interviews from 492 senior male 
students who were enrolled in the public high schools of five parishes 
within twenty to sixty miles of the Baton Rouge-New Orleans complex.
The parish school boards selected the high schools which in their judg­
ment were representative of the school system and at the same time provided 
a representative sample of the senior male population. The inventory of 
the students' educational and occupational aspirations and expectations 
was taken during the months of March and April, 1968. There was no 
distinction made as to racial or religious background of the students 
surveyed. The survey director requested that each parish school board 
select a proportional sample representative of the urban, semi-urban, 
and rural schools of each of the five parish school systems. The twenty- 
five schools surveyed were racially integrated, with nine schools having 
predominately Negro students-. _
In each of the schools surveyed, at least a 30 per cent sampling 
of the senior male students was accomplished through group administration 
of a multiple choice interview schedule (Appendix A) by experienced in­
terview teams. This instrument was developed for use in a larger study 
conducted by the School of Vocational Education at Louisiana State 
University.
The survey area included in the sample is geographically located 
in the south-central portion of Louisiana. Three schools were selected 
in Tangipahoa Parish (Loranger, Spring Creek, Ponchatoula); four from 
East Feliciana Parish (Clinton, East Clinton, Jackson, West Jackson);
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Assumption Parish (a consolidated school); four from Ascension Parish 
(Donaldsonville, East Ascension, Kennedy, Lowery); and thirteen from 
St. Landry Parish (Arnaudville, Clark, Leonville, Opelousas, Port Barre, 
Lawtell, Melville, Morrow, Wheatley, Lincoln, Eunice, Drew, Woodson).
(See Figure 1) The survey centers were selected by each parish school 
system to yield an unbiased and representative sample of the factors 
influencing the educational and occupational choices of senior boys 
within the survey area. Participating schools were selected on these 
criteria: (1) size of student body; (2) location as to urban, semi-
urban, or rural area; (3) socio-economic status of the school's patrons;
(4) ethnic background of the students; (5) geographic distribution repre­
sentative of the production and non-farm agriculture; and (6) the 
general economic conditions prevalent in each of the five parishes.
Method of Research and Collection of Data
The Descriptive Survey using the Group Interview Technique was the 
method of research used. Data were collected by the use of a multiple 
choice inventory form designed to determine the educational and occupa­
tional aspirations and expectations of male seniors of the five parish 
area. The inventory was administered by experienced survey teams in a 
one hour period per group in each of the public high schools participating 
in the sample. Louisiana State University personnel corresponded with each 
of the parish school superintendents requesting a reply if their schools 
desired to be represented in a statewide study of high school youth's 
vocations and educational aspirations and expectations. After the 
superintendent responded favorably to the study, the University and the
12
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Figure 1. Location of Schools and Parishes Surveyed
respective school boards began preparing plans for this projected en­
deavor. The School of Vocational Education of the College of Agriculture, 
representing the University, and the Parish Superintendent of Education, 
representing the parish school boards, arranged the survey schedule. 
Schools were selected which in the judgment of the administration were 
representative of the urban, semi-urban, and rural areas. Visits by the 
survey teams were arranged at the convenience of each school system for 
the purpose of collecting data during March and April, -T968.
A member of each survey team introduced the research project to 
the students and gave verbal instructions for recording replies on the 
answer sheets provided. Following a brief discussion of answering 
procedures, the students were allowed to proceed at their own speed 
through the inventory form (Appendix A). Individual assistance was given 
the students when necessary by the survey team and school personnel.
The students were instructed to select their answers from the 
multiple choice entries and record them on the optical scanner sheets 
supplies (Appendix B). A mimeographed sheet, Form for Written Answers 
(Appendix C) was provided for the recording of written answers concerning 
the occupations held by the father and mother, the students' aspired or 
desired occupation, and their expected occupation. The Occupational Level 
Classification Scale (Appendix D) was utilized by the survey team to place 
the occupation listed by students into categories that to some extent in­
dicated the amount of educational preparation needed, the degree of skill 
required for the performance of the occupation, and the socioeconomic 
status the occupation represented. The occupational classification
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levels of the occupations held by both parents and the student's aspired 
and expected occupational choice levels were coded by the research team 
on each optical scanner sheet for electronic data processing.
Treatment of Data
Information on the completed optical scanner sheets, concerning 
the occupational and educational aspirations and expectations of high 
school senior males, was read by an I.B.M. 1231 optical page reader 
and transferred to magnetic tape. This record was then converted to 
card codings and punched into I.B.M. cards for electronic computer 
programming. The optical scanning and card punching procedures were 
processed through the facilities of the Louisiana State University Data 
Processing Service, and the punched cards were delivered to the Louisiana 
State University Research Center for programming and data processing.
The processed data were organized into tabular form for inter­
pretation and presentation. The statistical procedures involved were 
frequency and percentage distributions, frequency count by assigned cell 
blocks, chi-square test of significance, and contingency coefficient.
Data comparing the educational and occupational aspirations and 
expectations of high school senior males and the factors that influence 
their choices are presented in Chapter III.
Conclusions were drawn from the findings of this study through 
the analysis and interpretation of data. Recommendations were formulated 
as a result of the research to illustrate how information may be used 
to improve occupational development.
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Definitions:
1. Aspirations. An aspiration is the desire for attainment of 
an educational or occupational status or goal.
2. Expectation. An expectation refers to the anticipation of 
attaining a particular educational or occupational status.
3. Educational Objective. An educational objective is the level 
of formal education or training established by the student 
that is required to attain his vocational ambition.
4. Level of Employment. The level of employment refers to a status 
ranking of employee positions according to income received, 
education, and degree of skill or knowledge required for
job performance.
5. Occupational Information. Occupational information is a 
collection of factual details concerning employment opportuni­
ties in a specific occupational category.
6. Occupational Objectives. An occupational objective is a 
selected career choice involving a preference for a specific 
type of work and level of employment.
7. Vocational Choice. A vocational choice is a decision made 
by an individual to obtain the basic education, vocational 
training and experience required to attain his occupational
objective.
2
8. X (Chi-Square). A useful test for comparing experimentally 
obtained results with those to be expected theoretically on 
some hypothesis. The equation is:
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The smaller the X value the closer is the relationship between 
groups being tested.
9. Coefficient of Contingency (C). It provides a measure of 
correlation when each of the two variables under study have
been classified into two or more categories.
2Both C and X depend upon a comparison of observed and expected
frequencies in the cells of a contingency table, and the one coefficient
may be derived directly from the other. The size of _C depends upon the
extent to which the observed frequencies depart from their "chance" values.
_C yields an index of correlation which under certain conditions is a
2
good estimate of r. X , on the other hand, provides a measure of the 
probability of association -- of the existence of relation -- but gives 
no quantitative measure of its size. _C bears the following relationship 
to X2:
CHAPTER II
REVIEW OF RELATED LITERATURE
The Evolution of the Concept of Work
In a primitive society the meaning of work is infrequently analyzed. 
It may never be thought of except as fatigue coming from work or "drudg­
ery" because the work is forced on the individual. Work in this type of 
society is taken for granted--one works in order to live. Asking people 
in such a society why they work is like asking them why they breathe. In 
the classical Grecian and Roman societies, work had a meaning--a curse on 
the individual. The Greeks viewed the word work as sorrow. In both 
Greece and Rome heavy work was performed by slaves; in fact, slavery was 
instituted to relieve the citizen of the curse of work.
Wrenn (26:24-41) made some interesting observations on the meaning 
of work in this country.
The meaning of work during the first years of the 
history of this country derived from two sources: one 
social and one religious. The social derivation of work 
as worthwhile, as possessing some virtue, is easy to under­
stand. The "common man" in the fuedal society of western 
Europe had only work as a basis of dignity. At a time when 
blood and land were the qualification offered by the nobility, 
work and the product of work became an opposed virtue. It 
was available to all who had nothing but brain and muscle.
If a man produced--worked--he had dignity even if his blood, 
possessions, culture, 'and morale were at a low ebb.
Whether this concept of work as a measure of human 
worth would have developed without the support of the Chris­
tianity of that day, one will never know, certainly religion 
was a significant contributor to the ideas about work that the 
early American brought to this country.
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Beginning with Christianity the concept placed on the values of 
work changed. According to Wrenn1s (26:25-26) interpretation he made 
further observations that seem logically sound.
In the early centuries and on into the medieval 
period manual work was dignified when performed by mem­
bers of a religious order. Even here, of course, work 
was of a lower order or dignity than contemplation and 
prayer. The latter were seen as the real ends of exis-1 
tences. Slowly the work of the lay community was accepted 
as essential and worthwhile, with St. Thomas Aquinas 
developing a system of guilds and corporations based upon 
the value of the work to society. Profit was permitted 
but barely so, and moneylending was socially condemned.
The Catholic Church went partway toward a rounded concept 
of work but only partway. Work remained a means to an 
end, not anything which had dignity in itself. Had our 
Americans of today been transported in time back to medi­
eval Europe, he would have found that neither work nor 
leisure were of the first importance. Nor was life it­
self. All were subordinated to the importance of the 
life hereafter.
It was Luther who set a new tone. Not only was work 
essential; it was carrying out God's purpose in one's 
life. Whether one worked in a religious order or out of 
it, one's work was equally honored, in fact mere piety 
without work was considered unnatural and ungodly. For 
the first time in history work became a universal basis 
for living, a basis that was endowed with religious 
dignity.
Calvin was the author of the next step in the develop­
ment of modern concept of work. For Calvin, work was re­
quired of man by God. This included profit-making work 
if the profits were not kept but were plowed back into 
new ventures which would provide more work. One could 
also move from class to class, move anywhere and into 
new vocations, if this would lead to more profit which 
could be used in building up God's kingdom. Idleness was 
a sin, and toil of all kinds was a virtue. This represented 
a complete reversal from the ancient Grecian position on 
work. The value attached to hard work, the need for all 
men to work, the justification of profit--all helped to 
form the basis of modern industrialism and modern 
capi talism.
Since Americans are the products of Western European culture with 
the Christian influence, the general attitude of today’s society toward 
gainful employment is understandable. These inheritances from Europe 
provided only the early spark. What really counted was the exigence 
of pioneer life and the later pressures of an individual civilization.
As has been indicated in the above, work is necessary for an 
individual to acquire dignity and establish his social standing in society.
After establishing the value of work that is characteristic of 
our American heritage, the next logical question is how to prepare to 
enter the present day highly technical industrial complex.
In the primitive societies the boys were taught a trade or skill 
by their parents or a member of the craft, and later in the development 
of civilization the importance of the apprenticeship period was added.
In the early development of America the importance of education for the 
purpose of fostering religious teaching and also selecting individuals 
that were to help govern was promoted. With the continuous development 
of an expanding economy the citizenry saw fit to extend the educational 
program, and unto today, education is_universally accepted for all youth 
of America. In fact, today the amount of education has not become a 
good indicator of socio-economic status, from lower-class working up 
through upper-middle class, for education leads to opportunity.
Loyal V. Norman (109:51-52) Tifton, Georgia, concluded that educa­
tion pays financial dividends to the one who pursues It. This has been 
proven repeatedly, but many individuals terminate their formal school­
ing before reaching the point of diminishing returns.
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The lifetime earnings of people by levels of education 
were published in 1964 by Herman P. Miller. It was shown 
that variations were as follows:
SCHOOLING 
Elementary School






One to three years 




One to three years 
Four years . . . . 




Extra earnings, however, are only a part of the benefits 
accruing from education. With few exceptions, the higher 
the level of education, the broader the range of job oppor­
tunities one has from which to make selection. This broader 
range of job choice is particularly important today because 
the job market is changing rapidly. It has been shifting 
away from natural work toward the white-collar fields where 
formal educational requirements are higher.
Thus far two benefits from education have been identi­
fied: increased income and wider range of job opportunities.
There are others. Additional schooling also provides a hedge 
against the day of unemployment in this epoch of rapid tech­
nological workers. Personnel in the technical and professional 
fields are having to upgrade their preparations, but they do 
not face the threat in front of the individual with lesser 
academic background.
Another benefit coming to the individual who furthers 
his education has been identified: his future family life is
likely to be happier. Studies have shown that the performance 
and aspirations of children in school are related to the 
educational level of their parents.
Havighurst and Neugarden (7:70) state in their book, Society and 
Education, . .
evidence points to the existence of as much overall 
economic opportunity in this country today as there was a 
century ago. In the technical and service professions there 
has been an enormous increase in numbers since 1900, an
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increase that far exceeds the increase in population. For 
instance, the number of engineers doubled in just the ten 
years from 1940 to 1950, while the number of industrial 
research workers and chemists increased by 50 per cent dur­
ing the same period. ...Industry and trade have also ex­
panded more rapidly than the population, thus creating a 
greater proportion of executive positions that existed in 
earlier generations. These are middle-class occupations, 
and children of middle-class families tend to enter them.
At the same time, the numbers of these positions have in­
creased so rapidly that there are not enough children born 
in middle-class families to fill them. Consequently some 
of these positions must be filled by youth from lower-status 
levels. These occupations require higher education.
A recent study by Anderson (1961) demonstrates the need 
for caution in assuming that upward mobility is closely 
dependent upon form schooling. ...Education is probably more 
closely related to mobility in the United States than in 
other countries; and on the whole, it is probably true that 
the school provides the best single channel through which 
ability and motivation can be demonstrated across the popu­
lation of boys and girls.
Havighurst and Neugarten (7:70-71) further state in their findings 
the theory that education becomes the avenue of opportunity as follows:
Thus education has become the principal avenue of 
opportunity in twentieth-century America: College educa­
tion for upper-middle class occupations, and high-school 
education for such lower-middle class occupations as cleri­
cal work, sales work, and skilled technical work. Realizing 
that the avenue of opportunity is provided by the educational 
system, parents have encouraged their children to go further 
and further in school and college.
It is the intent of this dissertation to refer to the terms educa­
tion and vocational education as being synonymous, since they both are 
forms of education, the difference being only in the initial specific 
goal.
Congressman Pucinski (113:10-12) of Illinois, in an address to the 
Sixty-first Annual Vocational Convention held at Cleveland, Ohio, in 
December, 1967, made the following remarks:
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The need for vocational education will continue to grow 
throughout the 1970's as our work force approaches 100,000,000 
by 1980. By then, each man and woman in the work force will 
need retraining every five to seven years. ...And you in the 
various fields of vocational and technical education are in 
a unique position to provide national leadership in helping 
our youth and adults achieve this right.
Congressman Pucinski continued,
We have been allowing about one million young people to 
leave our high schools each year, untrained and uneducated, 
and we have expected them to find jobs.
Testimony before the House General Subcommittee on Educa­
tion indicates that the average unemployment rates among young 
people in the United States stand at 22 per cent for young men 
and 24 per cent for young women. Among Negroes, the rates are 
31 per cent for young men and a staggering 46 per cent for 
young women.
We need to prepare young people for the fulfillment of 
participating in a meaningful way in the world of work. We 
need to prepare them for the vast range of occupations needed 
to keep a trillion dollar economy operating. Our goal is a 
marketable skill for each youth and adult.
As a part of the educational revolution, we need a national 
information program which will describe the dignity of work, 
stress the importance of superior craftsmanship and efficient 
production, and make clear their relationship to the strength 
of American man's vision of a truly balanced, productive so­
ciety can be realized through the educational revolution that 
is coming. A major objective of our educational programs 
must be "to provide the kind of learning opportunities which 
make people employable, promotable, and flexible in adapting 
to occupational change."
Much has been reported by the news media on the unfilled jobs with 
the rationale being lack of qualified personnel. Congressman Pucinski 
further adds:
The United States Employment Service reports that it had 
233,861 unfilled job requests on file in its office on June 1.
The United States Employment Service estimates that only 
about one third of the available jobs in the country are re­
ported to its offices; in other words, a total of about 700,000
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jobs were estimated as available last June. These jobs ranged 
from medical technicians, repairman, clerical, to machine shop 
workers and construction helpers. It seems to be the opinion 
of some congressional leaders that vocational education is a 
major force in reducing school dropouts and in encouraging 
continued learning.
It can be even more effective as we take seriously the 
idea of providing vocational edupational, in addition to the 
general educational subjects, for all of our young people-- 
not 50 per cent, not 80 per cent, but all. Nothing less can 
answer to our social needs and the needs of the individuals 
that we serve.
The above related material reports rather conclusively that if an 
individual is to have dignity and be accepted within the community as a 
worthy citizen, he must be identified with an occupation--a job. Assum­
ing that each individual accepts this basic American philosophy, and 
also assuming that every adult wishes to be identified with a vocation 
which will give both he and his family a comfortable living, it is nec­
essary in our American society that each individual have an opportunity 
to acquire the education and skill desirable for job entry. In the 
review of related material there are innumerable factors that seem to 
affect the individual in his childhood and adolescence and that seem to 
influence his aspirations and expectations in vocational choice.. Some 
of those most often mentioned are the following: family related factors,
school related factors, peer group factors, and the individual's per­
ception of his mental, physical, and financial capabilities. The 
following related material will deal with the most recent studies that 
are available on these factors.
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Family Related Factors
In review of literature the family seems to have a great deal of 
influence in the child's life--especially as to values, work, educational, 
and occupational aspirations. Indications are they either encourage or 
discourage him in his educational and occupational development as reported 
in a publication by Bishop _et al (33:7).
Results of these studies substantiate a statement made 
at the 1960 White House Conference on Children and Youth:
"Parents despite all the social changes in this country, 
continue to be a chief source of a child's personal goals, 
attitudes, and values." The importance of the parental 
influence was also emphasized by other leading authorities.
A study of 485 California high school students indicated 
that the most influential factors affecting young people's 
vocational preferences were cultural atmosphere of the home, 
parental background, and parental example and training.
From a study in the North Central region, Burchinal (34) reported
the fathers exerted more influence on occupational plans of boys planning
to farm, while mothers or school counselors had more influence on boys
net intending to farm.
Hoppock (11:97) reported the findings of a study in which 165
male high school students were asked to complete the following statements:
"My desired occupation is . . ." and "My probable occupa­
tion will be . . ." The results were compared with the 
occupations of the students' fathers and grandfathers and 
reported "The model occupational level for both 'desired' 
and 'expected' occupations was that of both the father and 
the grandfathers."
There is a general consensus of opinion among sociologists that 
parents exert a powerful influence on the educational and occupational 
aspirations of youth. McClelland and associates (14:275) present this 
point of view.
All motives are learned, that they develop out of 
repeated affective experiences connected with certain types 
of situations and types of behavior. In the case of 
achievement motivation the situation should involve 'standards 
of excellence,* presumably imposed on the child by the culture, 
and more particularly by the parents as representative of the 
culture, and the behavior, should involve either 'competition' 
with whose standards of excellence or attempts to meet them 
which, if successful, produce positive effect or, if unsuc­
cessful, negative effect.
Motivation is closely related to standards learned from parents. 
Siemen's (51:12-13) is in general agreement that parents exert a power­
ful influence on the educational and occupational aspirations of youth. 
He cited in the review of related literature there was a strong posi­
tive relationship between parental stress on college and the actual 
college plans of grades 9 through 12 high school youths. In a survey 
of 110 dropouts from a Winnipeg Junior High School, it was found that 
80 per cent of the parents of the boys agreed to their children leaving 
school. Likewise, in another study it was reported that among boys 
aspiring to high occupations the percentage whose parents had advised 
them to enter professions was much higher than the per cent among low 
aspirers.
From a study with rural Kentucky senior high school students, 
Schwarzweller (119:129) found a positive correlation between value 
orientation and high occupational aspirations: achievement, mental
work, creative work, work with people, service to society and indivi­
dualism, He reported finding a negative relationship with the values, 
material comfort, security, hard work, familial and external conformity.
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In the book Occupational Choice, Ginzberg jrt a_l (5:234) sum­
marizes the role of the family as follows:
The family continues to exercise an important influence 
on the occupational choices of the younger generation. For 
it is as member of a family that the child first learns about 
the jobs that exist in the adult world; it may be through the 
family that he acquires his first experience at work; and it 
is through the family that he is encouraged to follow one 
path and discouraged from following another, even if only 
indirectly through his absorption of familial attitudes and 
values.
Nunalee and Drabick (50:40-41) report their findings of the 
parents' influence of the desires and expectations of North Carolina 
high school seniors. They are as follows:
The father's occupational prostige level should influence 
the difference in prestige between the respondent's desired 
and expected occupations. Generally, the higher the occupa­
tional prestige of the father, the higher the socio-economic 
level of the family, enabling the individual to get more 
encouragement and encounter fewer'socio-economic barriers in 
striving to attain his occupational goal.
This rationale was supported in that more respondents 
whose fathers had high occupational prestige levels 
indicated no difference in prestige between their desired 
and expected occupations. Also, more respondents whose 
fathers had a low occupational prestige level expressed a 
desire for a higher prestige occupation than expected.
Nunalee and Drabick continue with the following findings as to
the influence of the parents' educational level on their senior children.
Greater percentage of respondents indicated no-difference 
between the prestige desired and expected occupations as the 
educational level of their fathers increased. This was expected, 
for respondents whose fathers had the highest educational level 
would probably receive more encouragement, and encounter 
fewer socio-economic barriers, in striving to attain their 
desired occupation.
The father's educational level affected students who de­
sired a higher prestige occupation than expected, for there 
was more response in that category among those whose father
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had a low educational level. The rationale for this would 
be that the respondents whose fathers have a low educational 
level find it socially and financially more difficult to attain 
their occupational aspirations.
Cowhig and his associates (37:34) reported somewhat different
findings of Michigan rural high school seniors who plan to attend college.
...the majority of all students reported either they were 
eager to leave the community or would probably leave the com­
munity, a majority also said that they would be willing to 
remain in the community if jobs were available ...they generally 
prefer to live in the same type area as that in which they were 
presently living.
Neither the income level of the student's family, as reported 
by the student, nor the occupation of the student's father was 
significantly associated with close association between the educa­
tion of the father and the occupational choice of the student 
on the one hand and plans to attend college on the other. Male 
students were more likely to plan to attend college than females, 
and farm residents were less likely to plan to attend college 
than either open country or town and village residents.
Pinney (112:286-290) reported in her findings the "father's
vocation seemed to play a very small part, although there was some evidence
of his influence. Even in rural communities only a few expected to follow
in their father's footsteps."
In a follow-up study of male high school graduates from low and
high farming income areas in Minnesota, as reported by Taves (57:1-2),
the following parental influences are indicated in his summary:
Father's occupation most often reported by all graduates 
was farming. ...More than half the fathers of graduates in 
both groups had stopped school at the eighth grade or earlier, 
a fourth had completed high school, 13 per cent had attended 
college, and 7 per cent had completed college. The average 
number of years of school attended by mothers of the graduates 
was somewhat more than a year greater than that for the fathers.
A third of the graduates in both groups had aspired to a 
professional vocation. Nearly half aspired to professional and 
proprietorial, managerial, or administrative positions. The 
proportion of these positions aspired to by the graduates was 
five times as great as such positions actually held by the 
fathers of the graduates.
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About a fifth of the high income graduates, and one in 20 
of the low income graduates, aspired to be farmers.
Fewer than half of the graduates in both groups changed 
their vocational goals after graduation. A fourth revised 
their, aspirations once, and one in eight revised them two 
or more times.
Graduates currently employed in vocations that they first 
indicated as their choice numbered 11 per cent of the high 
income men and 6 per cent of the low income men.
Zeran and Riccio (27:46) reported that information obtained from 
a survey of students' occupational aspirations, attitudes, and choices 
when fed back into the schools assist school personnel, students, and 
parents to view more realistically the occupational selection and educa­
tional preparation of the students.
Edelfson and Crowe (39:46-47) in their study of teenagers' occupa­
tional aspirations surveyed students attending high school (grades seven 
through twelve) in four school districts in the state of Washington.
The following is a portion of the findings which deal only with the 
parental influence.
1. There are more preferences for the higher and middle status
jobs than for blue collar occupations. Children whose fathers 
were in the higher and middle status occupational groups 
— expressed an overwhelming preference to enter the same
occupational groups as their fathers.
4. Residence may be an important factor in the occupational 
outlook of students. Students living on farms preferred 
a type of work having to do with things. Students living 
in towns preferred work involving people.
6. Students who were quite certain of their occupational
choice reported that this choice was entirely their own. 
Undoubtedly, parents did influence their children, but the 
guidance may have been so subtle that the children were 
not aware of it.
9. A pattern of decreasing parental influence was found in 
the analysis of the comparison between the grade of the 
respondents and whether they were~ going to enter an
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occupation of the parent's choosing. In the junior high 
school grades, a much higher percentage of respondents 
preferred a job of their parents' choice than was the 
case with senior high students.
Holland (9:88-89) summarized his theory on students choosing an
occupation in these words:
In our culture most persons can be categorized as one of 
six types--Realistic, Intellectual, Social,Conventional, Enter­
prising, and Artistic...
People search for environments and vocations that will permit 
them to exercise their skills and abilities, to express their 
attitudes and values, to take agreeable problems and roles, and 
to avoid disagreeable ones. Consequently, ...as a child grows up, 
he learns through his parents, social class, schools, and communi­
ty what he does well, what he does poorly, and what he likes to do. 
He also acquires some useful though not always accurate vocational 
images.... When he graduates from school and takes his first 
job, his choice is a resolution of a complex set of forces that 
include his hierarchy of choices... the range of job opportunities 
available to him, the influence of parents and friends, and various 
chance factors. In the present theory, a person's first and sub­
sequent decisions are explained in terms of personality pattern 
and environmental model only. A more complete theory would in­
corporate economic and sociological influence.
A person's behavior can be explained by the interaction of 
his personality pattern and his environment.
Miller and Form (16:93) in their book on Industrial Sociology
expressed the following view:
The status expectation of the family members, relatives, 
and friends profoundly shapes the choice of an occupational 
goal. The range of considered occupations is determined 
largely by the status expectations within the social class in 
which the individual finds himself.
According to Anderson et al (60:8-10), many studies are available 
to indicate that parents are most frequently cited by young people as 
having the greatest influence on their occupational plans. Slocum (54) 
and Edelfson (39) further confirm this belief that after parental 
influence come peers, friends, teachers, and vocational counselors, who
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appear as major "reference groups" in this rank order. Anderson con­
cluded the following as to parental influence in assisting the child 
in educational and occupational choices.
1. Parents are the major reference groups in the formation 
of educational and occupational aspirations of youth.
2. Youth tend to follow the educational and occupational 
guidelines formulated for them by their parents.
...inaction on the part of parents forces the child to 
seek assistance from lower order reference groups. In 
effect this is demanding that such reference groups carry 
out responsibilities which are appropriate to parental 
roles.
Cowhig _et a_l (37:34), in a study of high school seniors, found a
significant relationship between plans to attend college and education
of parents, attitudes of parents to college education, and parent's
attitude toward future occupations for their children.
Siemens (51:61-71) found in the Manitoba study a realtionship
between family factors and educational and occupational aspirations of
high school boys of major importance.
The data supported the hypotheses that the occupational 
aspirations to be related to father's occupational status, 
father’s education, mother's education and socio-economic 
status of the family. Strong encouragement for continued 
education by both father and mother were also related to 
L.O.A.
In this same study by Siemens, a significant relationship between the 
same variables and levels of educational aspirations was found.
In an unpublished study of one of the major high schools located 
in Baton Rouge, Louisiana, Curtis (138) found that over seventy-five 
per cent of the fathers neither encouraged or discouraged their sons in
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selection of their (father%) occupation. In the same study involving
senior male students the persons having the most influence on their
educational choices ranked in order--mother, father, brother or sister,
and guidance counselor, respectively. In the same study the influence
of occupational choices of the senior boys was somewhat different with
the rank order being father first, with mother being a close second;
brother or sisters or friend being third; and a person in the field of
occupations being fourth.
Bertrand and Smith (33) found that the following parental factors
affected school attendance among the rural youth of Louisiana:
...father's occupation, education of parents, family mobility, 
parent's attendance at school activities, socio-economic status 
of family, parent's attitude toward a high school education, 
parent's evaluation of schools, cost of schooling, distance 
of home from school and type of transportation to school, work 
experience of youth, and academic performance.
In a study in the state of Washington, Elias (40:41) reported the 
following conclusions:
1. Three out of four youth planned on continuing their educa­
tion after high school graduation.
2. Of those young people who did not plan on continuing their 
education, approximately one-third to one-half.had a voca­
tion in mind that did not require further education.
3. All youth reported a better relationship with their mother 
than their father. This difference was least marked among 
youth of the upper group; was most marked among girls of the 
middle and lower groups.
Garrison (88:245-252) points out in his study on aspirations and 
concerns of Georgia ninth grade pupils that the home and school are per­
ceived by this grade group as having the greatest influence on their 
lives, girls having been influenced more by the home, school and teachers 
than boys.
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Drabick (38:64) found among North Carolina senior students the
following parental influence:
...the mother of the respondent was the most frequently 
mentioned external influence upon the educational decision.
She was noted twice as frequently as a teacher, the next most 
frequently mentioned source, and almost three times as often 
as the father of the respondent.
To the extent that adolescents turn to external sources 
as bases for their educational decisions, the parents were by 
far most influential. No other sources, singly or in combina­
tion, i.e., siblings, were in any way comparable to the perceived 
influence of parents.
Drabick (38:67) continues as follows:
The attitude of the respondent's mother toward his educa­
tional decision basically was seen as favorable. More than 
a third of the respondents believed their mothers to be strongly 
in agreement. Slightly less than half considered their mothers 
to be willing to accept their decisions.
Miller (48:5) points out some lower-class characteristics which 
may adversely affect the child's socialization to the middle-class values 
and norms espoused by the school in his Canadian study. He listed five 
conclusions, one of which deals specifically with the family. It is as 
follows:
Family structure is centered around a female-based house­
hold. The father comprises an unstable, undependable, or entirely 
absent member of the family unit. The serial monogamy pattern 
of marriage (a succession of temporary mates) is common. In 15 
to 40 per cent of lower-class families the parental role is 
assumed predominately by the female.
Haller nt aj. (42:15) suggested on the whole that rural youth-- 
including farm youth— are on the average somewhat less well prepared for 
successful entry into the occupational world than are urban youth.
Their college and occupational aspirations are lower, and they are not 
as successful as urban youth in getting a permanent job. The researcher's 
findings also indicated their jobs were not as desirable.
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Peters' (111:428-430) findings substantiated the general belief
that the home is the greatest single agency for the determination of
a vocation for the young people of our country.
...the four most influential factors which contributed 
to the vocational choice of high school seniors were as 
follows: the parent; a friend; a professional acquaintance;
and a relative other than a parent. The second most in­
fluential group of factors which contributed to the vocational 
selection of the high school seniors were as follows: the
parent; opportunity for advancement; relative other than parent; 
and opportunity for quick employment.
Super (19:40-41) has developed A .theory of vocational life.
The five major breakdowns as he identifies them are as follows: (1)
Growth stage (birth-14), (2) Exploration stage (age 15-24), (3) 
Establishment stage (age 25-44), 940 Maintenance stage (age 45-64),
(5) Decline stage (age 65 on).
Caplow (3:226-227) states that most authors have divided the 
occupational choice process into three periods. Before observing these 
three periods it is important to remember that the parents, as well as 
the school, should have tremendous influence in these formative years. 
Caplow listed them as follows:
1. Period of fantasy choice— extended from early childhood 
to puberty when the youngster chooses the most spectac­
ular and unchildlike roles: cowboys, policemen, doctor,
doctor, baseball player, and explorer. Fantasy choices 
are made in terms of pleasurable activity, not as ad­
justment to reality.
2. Period of tentative choice— comes in early adolescence 
and is characterized by the individual's recognition 
of the problem of deciding on a future occupation.
Choices made during this period are serious but are 
seldom translated directly into any effective activity.
3. Period of realistic choice--which follows sooner or 
later— is made with the intention of realizing it in 
actuality. It is characterized by the difficult com­
promise between the aspirations of the individual and 
the opportunities offered in his environment.
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Ginzberg _et al (5:234) agreed with Caplow, as given above, on the 
three stages of development. They present a general theory on an 
occupational choice which again involves the parent and the school as 
well as others. Their general theory is as follows:
First, occupational choice is a process which takes 
place over a minimum of six or seven years, and more typically, 
over ten years or more. Secondly, since each decision 
during adolescence is related to one's experience up to that 
point, and in turn has an influence on the future, the 
process of decision-making is basically irreversible. Finally, 
since occupational choice involves the balancing of a series 
of subjective elements with the opportunities and imitations 
of reality, the crystallization of occupational choice in­
evitably has the quality of a compromise.
In concluding it would be befitting to halier £t a_l (42:18) to 
use the following paragraph to close this section on family related 
information.
"No man is an island unto himself." The young person 
is dependent upon many persons. These persons and our society 
in general stand to benefit or lose from the occupational 
choices made by the youth. For its own good and for ours, 
we need to help him make occupational decisions and to his 
family and which will allow him to make his best contribu­
tion to society. This paper has been devoted to outlining
some of the facts which may aid in making this objective a
reality.
School Related Factors
Education seems to be the most practical and logical avenue for 
the individual to pursue in order to obtain a position to bargain for
a job. He may find further education necessary in order to advance
upward. According to estimates there are over 44 million boys and girls 
enrolled in our public elementary and secondary schools. If the future 
is like the past, approximately 27 per cent of these young students will 
not complete high school and some of them will not even enter it. In 
other words, a little more than one out of every four of these young
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people will receive little or no high school education. In Louisiana a 
rule of thumb of holding power is that 50 per cent who start to school 
in the first grade will get a high school diploma and of this group 
only 50 per cent will enter college, but one-half of them will 
receive a college degree.
Havighurst and Neugarten (7:70) in their book, Society and 
Education reported of a recent study by Anderson (1961) as follows:
Education has become the principal avenue of opportunity 
in twentieth-century. America: College education for upper-
middle-class occupations, and high-school education for 
such lower-middle-class occupations as clerical work, sales 
work, and skilled technical work. Realizing that the avenue 
of opportunity is provided by the educational system, 
parents have encouraged their children to go further and 
further in school and college.
Industry and trade have expanded more rapidly than 
the population, thus creating a greater proportion of 
executive positions than existed in earlier generations.
These are middle-class occupations, and children of middle- 
class families tend to enter them. At the same time, the 
numbers of these positions have increased so rapidly that 
there are not enough children born in middle-class families 
to fill them.
Consequently, some of these positions must be filled 
by youth from lower-status levels. These occupations require 
higher education. The professions all require at least a 
college degree, and executive positions in business and 
industry are awarded more and more to young men and women 
who have graduated from college.
Havinghurst jet .al further reported on the caution in assuming 
upward mobility.
...that upward mobility is closely dependent upon formal school­
ing. ...education is probably more closely related to mobility 
in the United States than in other countries; and on the whole, 
it is probably true that the school provides the best single 
channel through which ability and motivation can be demonstrated 
across the population of boys and girls.
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Rosen (116:203-211) agrees with the researchers' findings that 
the school, home, and other institutions in society have significant 
influence on aspiration, but he suggests to analyze it further.
Aspiration levels determine the area in which excellence 
and effort take place. An individual may have great internal 
drive and be willing to plan and work hard. However, if these 
efforts are directed into paths that lead to mobility, the indi­
vidual is not likely to use very much in social status. Aspir- 
ationrmust be directed toward high vocational positions along 
with the desire to obtain the education required for that 
occupation.
Education has become a good indicator of the socio-economic status, 
as Havinghurst _et _al (7:71) reported in their book:
Amount of education has now become a good indicator of 
socio-economic status, from lower-working up through upper- 
middle class, for education leads to economic opportunity.
Young people, through education, secure higher-status jobs 
than their fathers had. With greater incomes, young adults 
from lower-status families tend to associate with persons of 
higher status and learn and adopt their ways. It may be con­
cluded, consequently, that education provides the channel not 
only to better socioceconomic status, but also to social mobility 
in the broader sense.
The American educational system provides opportunity for 
social and economic mobility by selecting and training the 
most able and industrious youth for the higher-status positions 
in society. Insofar as the school system does this job effi­
ciently and fairly, it equips youth to be qualified for career 
opportunities and contributes to the success of democracy.
Bertrand (31:51), one of the leading rural sociologists, reported
the following findings of older youth in rural Louisiana.
The responses of older rural youth give many indications 
that they are at a time when guidance and counseling is sorely 
needed. In this connection a significant proportion of them 
have no definite plans for the future. Also many of them have 
given serious thought to leaving their present occupation or 
location. Furthermore, a large number have not found a suitable 
person to whom they can go for personal guidance. With respect 
to the latter point, the majority would prefer counseling on 
a group basis but many persons would need individual attention.
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Bertrand and Wright (32:17) reported in the near future there
will be implications of parish population trends. Below are some factors
that should be considered which will affect the school system of the
State of Louisiana.
...the parish in Louisiana, is an important social, economic, 
and political unit. In general, a look to the future indi­
cates that the parishes which will continue to lose population 
are rural, while those which show promise of continued growth 
are urban. Parishes near the large metropolitan centers can 
be expected to gain at the fastest rate. The projections also 
indicate that, in general, the parishes in the southern part 
of the state will continue to outgrow parishes in the northern 
part of the state. These trends have serious implications
for both local and state officials as well as private citizens.
The matters of adequate schools, roads, welfare programs, and 
support of religious, government, and economic institutions 
loom large. However, it may be even jnore important that urban­
ization trends in the state show significant changes in the value 
orientation of the static people, including shifts in education 
and political philosophy and basic idealogy.
As the population is shifting, it creates many problems to the 
educational system; these either directly or indirectly affect the kind
and quality of education that the student is exposed to.
In the Manitoba study of the school related factors of senior 
high school students, Forcese and Siemens (41:17) found the following:
Grades nine and ten examination scores appear to be fine 
indicators of the aspiration levels which high school students 
will later hold. But examination scores could well be con­
sidered as more than mere indicators. Conceivable examination 
scores play a major part in developing a student's self-image.
As Alvin Bertrand has pointed up, a student may become trapped 
in a low-grade pattern. Having initially scored poorly in 
examinations a student’s self-image may develop as one of aca­
demic incompetence. The poor score may become the expected, and 
the expected consequently become self-fulfilling as the image of 
poor performance is reinforced by the reactions of peers and 
particularly by the reactions of teachers. Once caught in such 
a low-grade pattern the student would subsequently develop 
modest aspirations.
Not only may the self-image affect the student in his attainment 
and aspiration to please his peers but the self-image may be influenced
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very significantly to the positive or negative side by teacher encourage­
ment, Forcese and Siemens (41:18) reported the following:
Contributing to a student's self-image--perhaps 
reinforcing a low-or high-grade pattern--would be the extent 
of teacher encouragement. The data indicated a slight tendency 
toward higher aspirations among those having received at least 
some teacher encouragement. When S. E. S. was controlled, an 
interesting pattern appeared. For both educational and occupa­
tional aspiration levels there was a significant relationship 
with extent of teacher encouragement within the Low and Medium 
S. E. S. groups. That is, for the Low and Medium S. E. S. 
groups, positive teacher encouragement was associated with higher 
aspirations. But for the High S. E. S. group, teacher encourage­
ment appeared irrelevant, as no significant relationship was 
visable.
Probably, then, the High S. E. S. group receives sufficient 
encouragement from other sources, notably parents, whereas 
teacher encouragement is more vital to students from the lower
S. E . S . groups.
Forcese and Siemens (41:23) made three important conclusions with
regard to this study. Two of these are the following:
3. A relationship between I. Q. and aspiration levels did stand 
out. Generally, the greater the I. Q. the higher the 
aspiration.
4. High school examination grades were the most consistently 
related to aspiration levels. Grades nine examination scores 
appear to be reasonably reliable indicators of later aspira­
tion levels. Hence, the higher the later educational and 
occupational aspirations--a relationship not established, 
but implied in the United States research.
The research in the United States to which the above authors had
reference was that of Bertrand (29). Forcese et. al (41:23) reported the
third school factor as follows:
5. Relating to self-image would also be teacher encouragement. 
Teacher neglect of the poorly performing student is likely 
to reinforce poor performance, especially if the 
student receives little encouragement outside of the school. 
The data suggested that the Low S. E. S, Group students 
were most affected by the lack of teacher encouragement. 
Within the Low S. E. S. Group, the more teacher encourage­
ment, the higher the aspirations.
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There are many units of a society that have a dynamic influence 
on each individual and they are commonly referred to as follows: the
home (family life), the school, and the church. With this section of 
the related factors, the summary of the Manitoba study is significant 
in that it should not be accepted lightly as to the attitude of the 
school toward its students. Forcese and Siemens (41:24-25) summarize 
as follows:
...Examination grades are the most important measures the 
student has available of his academic competence. When, 
whether from lack of ability, lack of motivation, or whatever, 
the student achieves poor grades he may become stigmatized as 
a poorly performing student, in his own mind and in the minds 
of others. So stigmatized, continued poor examination grades 
and low aspirations are merely in conformance with the student's 
self-image.
Siemens and Jackson (52:44), in another research area of the 
Manitoba study, made the following observation of grade 12 students.
...Grade 12 students in our survey appeared to be highly 
motivated toward the acquisition of higher education.
...some 84 per cent of the students in the total cohort were 
motivated to the point where they planned on taking some post 
high school training. Indeed it would seem that present pro­
grams stressing the importance of training has been successful 
in winning the support of students. However, this approach 
alone is not sufficient, since although many students indicated 
plans for further education only about one-half of them realized 
these plans. Once again, while such programs ought to be continued, 
other areas must also be explored.
It is commonly accepted that the public school system is to educate 
the masses. John Beckler (166:10-B) of the Associated Press, as printed
in Sunday Advocate, March 3, 1968, reported some of his findings and
observation of United States Congressmen.
The charge has been made in Congress that the four of every
five American youths who now fail to complete college are victims
of a national obsession with the goal of a college education for 
everyone.
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Even in the academic world itself it has been argued that 
educators have oversold the idea of a college education as 
the key to success.
A better goal for a national education policy, said these 
critics, is some sort of vocational education for all —  some 
preparation for choosing, getting and holding a decent job.
A college education may be a good way for some to get such 
preperation, they say but it’s not the only way.
In the Sunday Advocate, March 24,1968, Patrick J. Slogan (169:13-A)
quoted the newly appointed HEW Secretary Cohen as follows:
....Education is a main part of the welfare problem--it is 
the central solution. The vast majority of these people on welfare 
have no education; they’re grade school and high school dropouts. 
They can't make change; they can't take a telephone message. We've 
got to educate these people, train them for jobs, vastly expand 
the education of their children.
Havinghurst et al (7:326) indicate the following on the subject
of the schools and marginal youth.
The decade of the 1960’s is seeing the society turn increasing 
to the schools as a means of sieving the problems of marginal youth. 
It appears that the economy will not absorb these young people 
while they are in their teens, for they lack the knowledge, skills, 
and maturity to make themselves employable.
Mondart and Curtis (49:56-60) also found supporting evidence in 
their study of job opportunities in non-farm agricultural business in 
Louisiana,
Reported by Pinney (112:286-290), the influence of the home and
school in the choice of a vocation had three factors of bearings which
the school could influence.
...a large percentage of the students are anxious to
know more about vocations. Even students who indicated their
choice showed a desire to make a special study of occupations.
Many high school students do not begin early even to consider 
the choice of a vocation.
School activities seemed to play an important part in 
seeking out special interests and abilities.
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Burchinal (35:107-121) found there were differences in the educa­
tional and occupational aspirations of tenth and twelfth grade boys as 
to size of the community they resided, which was favorable to the city 
boys.
It is necessary to isolate factors unique as to... 
awareness and perceptions of nonfarm occupational roles, assessment 
of knowledge of nonfarm occupations, awareness of the training 
requirements of the nonfarm occupations and the impingement of 
farm value systems upon occupational aspiration and occupational 
selection.
Boyle (69:628-639) reported on another study of the effects of 
high school on students' aspirations, which indicated that the influences 
of the size of the high school may not be the most important factor.
The population of a high school does have an important 
effect in larger cities than in smaller communities. One 
important, but (at least in metropolitan areas) partial 
explanation for this effect is the differential success of 
high school in developing the scholastic abilities of their 
students. The failure of scholastic ability to explain all of . 
the effects of metropolitian high schools points to the existence 
of other explanations, such as the influence of the peer groups, 
but occupational or social class values do not provide this 
explanation.
Edelfson and Crowe (39:22-23) reported their findings of teenage 
occupational aspiration from the state of Washington. Of their nine 
findings one ddalt primarily with education.
Generally speaking, as the education of the boys advances, 
preference for the higher status occupational status occupa­
tions increases. The point may be raised that the boys begin 
early to think seriously of an occupation. If this is so, 
possibly the boys have considered advantages and disadvantages 
of particular occupations. Any vocational counseling that they 
receive is of most benefit to the boys who are undecided about 
a particular occupation. As might be expected, girls preference 
for the role of housewife increases noticeably from the junior 
high to the senior high grades,
Jordan, Golden, and Bender (45:32) made a very interesting study 
on a selected rural youth group in Arkansas, emphasizing their aspirations
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and capabilities. Below is one of their conclusions that is directly
related to the school.
...The level of occupational aspirations of the senior boys in 
these two low-income counties was similar to that of similar 
groups in high-income, more urban areas in Michigan.
...in light of this study would seem to be that the basic educa­
tion is not adequate. While the students had aspirations similar 
to those students in other areas, their reading skills were 
below national norms, disqualifying many from having capability 
scores matching their aspirations.
From the findings of the above study an educator could readily 
understand that the school should have a remedial program or still better 
a program which would detect these students before they become remedial 
problems.
Michael (15:121) has some ideas which indicate that the school
should play an important role in orientation toward the world of work.
As occupational training begins earlier and specialization 
becomes more frequently a prerequisite for secure, well-paying 
salaries, there will be increasing pressure on youth to make 
occupational choices in terms of objective talent or social 
need rather than subjective preference. Nevertheless, for some 
years at least, a large proportion of youth will continue to 
choose occupations that do not require very intensive preparation 
and which conform-to conventional job expectations and aspirations. 
The result will be shortages in occupations requiring skills, 
commitment, and devoted preparation.
Except among some professionals there will be a growing 
awareness that one may change his type of job two or three times 
in a working career.
Lowe (152:111) made the following observations of educational
aspiration from his study of senior boys in a selected area of Missouri.
In our society the amount and kind of formal education one 
receives has an important bearing on the place in the social 
structure that one will "attain." The aspiration for education 
reflects the position in society to which one aspires. The 
"higher" occupations, such as the professions and managerial 
positions, are generally reserved for persons who have attended 
college. A few channels of mobility, such as sports and the 
entertainment ,world, permit the ascent of some persons who do 
not have higher education.
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For the most part, however, those high school students who 
do not aspire to attend college have reduced their opportunities 
for high social mobility. Levels of aspiration have important 
consequences on social mobility. If children of parents at the 
upper levels aspire to and attend college while the children of 
parents at the lower levels do not aspire to and do not attend 
college there will likely be little intergenerational social 
mobility. On the other hand, if children at all levels aspire 
to higher education and are able to avail themselves of advanced 
training, much social mobility will likely continue to occur.
There is sufficient statistical evidence to indicate that school 
pays off in higher prestige jobs as well as higher income.. There are 
data to support that a larger proportion of persons in white collar 
positions have college education than do persons in skilled and semi­
skilled positions. On the average, as the amount of education increases, 
the amount of income increases.
Caplow (3:79) gives further support to the value of education for 
upward mobility.
There can be no doubt that within the last half-century, formal 
education has become the principal channel of upward mobility in 
the Western world. The distribution of educational opportunities 
thus becomes a crucial factor in determining how much movement 
between social classes will be permitted. Education is now the 
royal road to success and to the positions of power and pres­
tige at the higher rungs of big business according to research.
Super and Overstreet (20:158) made some suggestions as to educa­
tion for the ninth grade in arousing interest in occupational choices.
Education in the ninth-grade should be so organized as to 
make available experiences which foster a planful approach to 
developmental tasks, to arouse an awareness of the need to make 
pre-occupational and occupational choices, and to orient adoles­
cents to the kinds and sequences of choices which they will be 
called upon to make and to the factors which they should consider 
in making of definitive, directional, educational and occupational 
choices in this grade. Guidance in the ninth-grade should appraise 
the students planfulness, readiness to make vocational choices, 
concern with the need to choose, and awareness of the factors to 
be considered in choice. It should help students learn to find 
and use experiences which foster this readiness, and to make
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required preliminary choices in ways which keep as many doors 
open as possible for as long a time as possible. It should 
proceed on a tentative step-by-step, developmental basis.
Altman and Gayne (28) concluded the following on the importance
of education for work in a recent study by the American Institute for
Research, sponsored by the Ford Foundation.
There is a definable and well-structured domain of voca­
tional capabilities which has not previously been systematically 
taught by our educational institutions. This domain is compatible 
with and intimately related to existing academic disciplines 
and specialized vocational training. It can be a focal point 
for developing vocational awareness, vocational choice, and career 
planning. If properly exploited, it also promises to enhance the 
flexibility with which students can apply the results of their 
educational experiences.
In other research involving project TALENT data, the American
Institute of Research has reported that:
1. Vocational graduates get their full-time jobs after 
graduation much sooner than other graduates who do not 
go to college.
2. Vocational graduates enjoy more employment security.
3. Vocational graduates have greater accumulated earning 
(over the eleven year period of the study) than academic 
graduates without a college education.
Schwarzweller (118:246-256) reported on a study involving the
educational and occupational choices of 240 rural youths in four central
New York high schools.
Educators and public, alike, are expressing deep concern 
with the problems of guiding youth in career planning. The 
occupational and educational choice process is an important 
frontier of social change. On the one hand value orientations 
learned in the socialization complex are factors in cultural 
continuity. On the other hand value orientations learned in the 
socialization complex are factors in structual change.
Venn (133:16-17) has wise proposals with reference to occupation
education which should be considered by the school system.
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If we accept the concept that flexibility and continued 
learning are going to be needed by every citizen in the future, 
then it is essential that we not only get our young people 
into our public educational system but keep them there. Only 
in this way can they become effective and remain effective ' 
throughout their adult lives.
Four programs suggested:
1. The establishment of exploratory occupational educa­
tion programs in junior high school.
2. A nation-wid'e-work-study program that would give many 
young people still in school an opportunity for work 
experience.
3. Entry job placement.
4. Construction of residential vocational education schools. 
Caplan, Ruble, and Segal (73:129-135) have suggestions for two
alternative areas of concern to help junior high youth to reach occupa­
tional choices.
1. School could attempt to work with students to encourage 
development of a more realistic self-concept.
2. Guidance procedure used to help students arrive at voca­
tional choices should be more consonant with their apti­
tudes, abilities and possible vocational choices.
Dole (81:30-35) reported that decisions involving educational and
vocational positions should be treated separately.
...occupational preference is likely by itself to be a poor 
basis for educational decision making. Educational effort between 
guidance specialists, teachers, parents, and students, should 
take into account the inconsistency and immaturity of students.
It should be more clearly identified as a process separate though 
related to occupational career development. As a counter to 
the very real pressure in our society for early occupational speci­
ficity guidance procedure seem strongly indicated which emphasize 
development in youngsters of readiness for sensible planning.
Kaufman e_t _al (46:4-18) made a rather extensive study in Pennsylvania
(1967) on the role of the secondary schools in the preparation of youth
for employment. Here are some of their findings:
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It was consistently found (except in separate vocational- 
technical schools) that most of the guidance people were college 
oriented and that they depended on the student to take the ini­
tiative in seeking information in order to make a vocational choice.
Data from this study revealed that the vocational students 
were the least likely to have discussed either their course 
choices or their occupational plans with a guidance counselor.
Among the vocational graduates about one-hal^ recalled discussing 
their course choices and about one-fifth recalled discussing their 
job plans. Among the academic graduates about three-fourths 
reported discussing their course choices and about one-third 
reported discussing their job plans. Neither of these sets of 
figures is reassuring, but the direction of the differences should 
cause the most concern.,. The primary reason for the inadequate 
counseling was the unrealistic student-counselor ratio. On the 
average in the senior high schools this ran about 440 students to 
one counselor... the handling of this ratio is coupled with the 
fact that typically counselors spend most of their time with 
college bound students.... By any criterion, guidance, as . 
currently carried on, was one of the major weaknesses found in 
this study of vocational education.
From the results of Kaufman jBt a_l (46:6-12) they made several 
recommendations:
Vocational orientation should begin in grade school to 
acquaint youngsters with the tasks and values of all types of 
occupations.
Most young people of high gphool age have very limited occupa­
tional knowledge. Such information as they have is more often 
based on popular myths and stereotypes rather than on actual 
facts. In the absence of information, occupational decisions 
are either postpone'duntil after high school or made because of 
identification with a particular social class.
If a decision is made, it is typically tentative and'it is 
often changed after the individual leaves school.
To conteract this condition the presentation of occupational 
information should begin on a systematic basis in grade and con­
tinue on through junior high school. In the lower grades this 
information should of course, be broad and geared to the interest 
level of the students. In the later grades it should become 
increasingly specific. Care must be taken to assure the total 
occupational spectrum is presented with proper recognition of 
the value of all levels of work.
47
The high school should assume the responsibility to establish 
a post high school plan for each departing student. For those 
students who desire employment, the school should provide active 
assistance until they are placed in jobs.
Burkett (71:5-6) contributed a significant article in the April 
issue of the American Vocational Journal. It reflects the attutude of 
many educators.
Educators are beginning to realize that the ability to get 
and hold a job is as important to the social, economic, and 
cultural development of the individual as his academic achieve­
ment. They are also becoming aware that planning and preparation 
for an occupational goal is a motivating factor in the student's 
academic achievement. The two go hand in hand.
It is therefore all the more distressing to find some who 
are still promoting the concept that training alone is the 
answer to the social and economic problems besetting our nation. 
Training programs of many types and at many levels are initiated 
with little thought for the educational requirements. After they 
are initiated, the education component stands out bold and clear. 
The education component is then initiated and conducted by un­
trained and unqualified people.
Other nations have fallen prey to this separation of educa­
tion and training, only to regret their mistake. Can we not learn 
from their experience? If we are to build a society of individuals 
who achieve to the highest level of their ability and initiative, 
we must not permit this dichotomy in human development.
Smith and Bertrand (55:5) reported in their study some findings
that are peculiar to rural high schools in Louisiana.
The curriculum outlined for rural high schools in Louisiana 
is in keeping with high standards of education. However, no 
special program is available for students in smaller rural schools 
and these students are handicapped because of limited curricula 
offerings in vocational and other subjects not prescribed as 
mandatory.
It is apparent that rural schools serve a great majority of 
students who will not find their life's work in agriculture, and 
who will not live out their lives in rural areas. The significance 
of this fact for high school curriculum and for the general 
philosophy of education in rural areas is self-evident. It 
represents an important and immediate challenge to curriculum 
planners.
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A report was reported in the April, 1968, American Vocational 
Journal (58:36) of a three-day symposium held at Rutgers on the future 
planning of vocational education. Present were fifteen nationally 
recognized educators. Below are statements of Super and Shoemaker 
that were reported.
Donald Super of Teachers College, Columbia University, identi­
fies three major challenges: (a) the demand for increasing
numbers and percentages of skilled and technical workers; (b) 
the education for work of those who become semiskilled workers, 
and (c) the avocational education for those lives work is likely 
to play a declining role temporally and psychologically. Super's 
commendation that vocational education must provide for changes 
in jobs and aspirations, by combining basic academic skills with 
vocational content.
Shoemaker stresses the value of practical knowledge and 
experience. Referring to the challenge of preparing youth and 
adults for the world of work, he recommends... that it be 
firmly rooted in principles and practices based on experience.
Also in the same issue of the American Vocational Journal post­
secondary education was stressed by Knoebel (100:15-18). Below are 
some of his views.
The tremendous development of post-secondary institutions 
with potential for occupational education (including 75 new 
community colleges last year) has not taken place without the 
creation of issues and problems. There are tough problems ahead 
for which educators, employers, and government leaders must 
strive to find solutions.
Among them are these: "Status must be given to students pre­
paring for occupations not requiring a baccalaureate degree."
Society today places an unrealistic value upon the acquisi­
tion of a college degree--to the extent that recruitment of 
students for occupational programs is frequently difficult and 
sometimes impossible. There is no simple answer to this problem.
All of us must endeavor to emphasize the dignity of and need 
for, a wide range of workers for a prosperous economy and pro­
gressive society.
While earnings are not the sole factor, financial rewards 
will need to be increased to encourage more individuals to prepare 
for and pursue certain types of extremely significant occupations.
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Post-secondary occupational education still lacks total 
support from vocational and academic educators. In some areas, 
long-time vocational educators cling to the notion that occupa­
tional education is a service peculiarly suited to the high 
school level. Likewise, some academically minded educators in 
higher education hold to the concept that occupational educa­
tion has no place in a post-secondary institution. Such attitudes 
have a serious negative influence on the total occupational educa­
tion program under public supervision and control.
An effort must be made to create understanding of post­
secondary occupational education among educators who do not now 
support it. Without their support, it may not be possible to 
strengthen the image of occupational education as a function of 
publicly supported post-secondary institutions.
The Morning Advocate (168:14-A) dated April 24, 1968, quoted Dr.
John A. Hunter, Louisiana State University President, on his ideas about
the needs of education and how the junior college can help in filling
the gap.
The role of today's schools, colleges and universities is to 
prepare for tomorrow's changes thoughtfully, carefully and 
purposefully. "How well this role is accepted and carried out will, 
in the final analysis, determine America's progress tomorrow, next 
year and throughout the future," Dr. Hunter predicted.
He said that he could not imagine a future society in which 
education is anything less than the dominant factor in man's 
existence, noting that "in the world of tomorrow, knowledge will 
be the cement that holds society together--knowledge reflected 
not only through a Ph.D. in some new discipline of the atomic 
age, but knowledge inherent in the productive pursuit of a trade 
or skill."
Education in its many forms must provide unprecedented oppor­
tunity for every individual to develop a salable skill of the hand 
or mind if society is to meet the challenges of the future, he added.
Experts expect that by 1980, at least 60 per cent of all young 
people between the ages of 18 and 21 will be attending college, 
a significant increase over the current figure of 43 per cent.
It already has become apparent that in the near future-- 
perhaps within a decade— the average young person will be going 
to school, not for 12 or 14 or 16 years, but probably until he 
is about 25 years of age. He will be doing so because he has 
little choice. That choice will have been made for him by the 
changing world around him.
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Traditional methods of education, once tried and true, 
will not necessarily be sufficient to meet tomorrow's needs,
Dr. Hunter said, concluding that contemporary classroom 
techniques, although perhaps adequate for today's needs, will 
not produce the educational results that tomorrow's world 
will demand.
Lecht (13:1) has made some projected plans for the future of 
education.
The kinds of educational systems we can successfully 
plan, and the future our students will face after leaving school 
will depend, to a large extent, on the growth of the economy's 
resources, and on the wisdom we exercise in utilizing these 
resources. In turn, the capacity of the economy to grow is 
very much affected by the skills and attitudes we develop in 
our young people as persons, as citizens, and as future 
members of the labor force.
It is very difficult to assess which is most important--the home, 
the school, or other environmental factors--but it is generally recognized 
that in order for the youngster to have high occupational and educational 
aspirations and expectations, the home and school should coordinate their 
activities and responsibilities.
Personal Related Factors
There are many factors that influence educational and occupational 
aspirations and expectations. The family and school influences which 
have been presented are extremely important, but there are other 
factors which also have bearing on educational and vocational choices.
Some of these factors may stem either directly or indirectly from 
the home and school environmental circumstances. The related material, 
pertinent to the personal factors which were presented in this division, 
are the peer group factors; the individual's perception of his mental, 
physical, and financial capacilities; the persons influencing 
his educational and occupational choices; the age occupational
choice was made; and the occupational prestige factors influencing 
choices.
Forcese and Siemens (41:12-13) found the following information 
in their Manitoba study.
...I.Q. proved a good indicator of levels of aspiration.
There was a very marked progression toward higher aspirations, 
both educational and occupational, aS the I. Q. rose. Hence, 
if one considers I. Q. a measure of intelligence, then the 
greater the intelligence, the higher the aspirations. Or, if 
one doubts that I.Q, is an adequate measure of intelligence and 
prefers to consider the I. Q. score a measure of social experience, 
the higher the aspirations.
This relationship between I. Q. and aspiration levels persisted 
for the Manitoba data even when S. E. S. was controlled.
Examination scores, like I. Q., were examined for their 
utility as indicators of aspiration levels. Whatever they measure, 
whether ability or conformity, the examination scores of the 
students corresponded with their levels of aspiration.
Examination of the data suggested that either Grade Nine or 
'Graue Ten scores indicated a student’s lauer aspiration levels.
Slocum's (54:8) study of educational aspiration in the state of 
Washington indicated that parents are most frequently cited by the 
youngsters as having the greatest influence on their occupational plans. 
After parents, peers, friends, teachers, and vocational counselors appeared 
as major influence groups in that rank order,
Edelfson and Crowe (39:10)agree with Slocum, but add another in­
fluence, which is very important to this study.
There is a strong relationship between the -individual's 
self-perception of his academic and occupational abilities 
and his achievements in their areas.
An individual's self-perception is directly related to 
cultural and reference group influences impringing upon him.
Bertrand (67:230-231) pointed out that a student may become trapped
in a low-grade pattern. He also implied in this study that in order to be
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accepted by his peer group a student must maintain a self-image that is 
acceptable to them or he will be rejected. This indicates that new friends 
would have to be cultivated. This causes the youngster to get rather 
confused in the process of acceptance.
...conceivably examination scores play a major part in 
developing a student's self-image. A student may become 
trapped in a low-grade pattern because of his self concept as 
an academic incompent individual. The poor score may become 
expected and the expected consequently become self-fulfilling 
as the image of poor performance is reinforced by the reactions 
of peers and particularly by the reaction of teachers, once 
caught in such a low-grade pattern the student would subsequently 
develop modest aspirations.
Boyle (69:628-639) reported his findings of the effect of high 
school on students' aspirations, which confirmed the peer influence as 
reported by Bertrand and others.
...the failure of scholastic ability to explain all of the 
effects of Metropolitan high schools points to the existence 
of other explanations, such as the influence of the peer group, 
but occupational or social class values do not provide this 
explanation.
Holloway and Berreman (98:56-60) found in their research that 
occupational aspiration level varied directly with class status, but 
educational aspiration did not.
Haller and Butterworth (94:289-295) concluded the following 
from their study of peer influences:
...interaction with peer influences levels of occupational 
and educational aspirations of American adolescent boys, is 
based on this conclusion. Since attitudes are developed in 
interaction and since a great deal of the interaction of 
American youth is with others of•the same age, it should follow 
that levels of occupational and educational aspiration (two 
types of attitudes) should be partly due to the influence of 
other youth. Data, from this Study, while not conclusive, sug­
gests that the hypothesis may be at least partly tenable.
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A study conducted by Lowe (152:257-263) indicated the young 
people at the lower socio-economic levels do not seek the guidance 
director and request information as much as the persons at higher 
levels.
The least migration was among the boys in the semiskilled 
category who, for the most part, remained in the community and 
took up skilled work. Movement of youth at the other levels 
out of the area was great. Most students acquiring college 
degrees did not return to the home community to find jobs but 
resided in other localities.
Not all students had equal access to the channels of 
mobility--particularly education. Some families did not 
have the economic resources to send their children to college.
...seniors at higher socio-economic levels received higher 
grades, and students at the lower socio-economic levels received 
lower grades.
...seniors from parents at the white collar level on the 
average took part in more activities than those at any other 
level.
It was desirable to make high grades, to participate in school 
activities, and to come up to the expectations of parents.
Kaplan (99:131-134) did a rather extensive study on the age and
vocational choices of high school students in Idaho, which revealed
some interesting data.
Vocational interests, the harbingers of vocational choice, 
are of multiple determination, being the products of such 
factors as social approval, financial renumeration and aptitude. 
Each individual, no matter what his native endowment, is capable 
of developing many vocational interests, and in many persons the 
age at which a vocational choice was made simply represents the 
time at which resolution of conflicting interests occurred. The 
age at which a final decision is reached in the matter of occu­
pation varies from individual to individual, and is influenced 
by such variables as the person's intelligence, the socio-economic 
status of parents, sex, the presence or absence of adult guidance, 
prevailing economic conditions, and the ability of vocational 
information. It may be noted that most of the aforementioned 
factors are environmental in nature.
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In the above study students were asked to indicate the age at
which they first manifested interest in the occupation in which they
were preparing. (These students participating in this study were at the
Southern Branch of the University of Idaho.)
A steady increase in the number of cases occurred at each 
age beyond 9 years and reached a peak at 18, after which there 
was a gradual decline. Kaplan concluded that this was attributed 
to certain environmental forces which, compelled vocational think­
ing at that point, namely completion of high school and necessity 
for entering college or employment.
...our schools play a larger role in the determination of 
vocational interests than any other agency in our society. They 
enable students to appraise more accurately their own capabilities, 
and they frequently stimulate the development of interests which 
culminate in vocational choice.
Peters (111:428-430) found similar results to further support 
Kaplan. Super (130:185-190) has a theory of vocational development that 
was previously mentioned in school related factors. A few of these 
statements should be emphasized,
1. People differ in their abilities, interests, and personal­
ities .
2. They are qualified, by virtue of these characteristics, 
each for a number of occupations,
3. Each of these occupations requires a characteristic pattern 
of abilities, interests, and personality traits, with toler­
ance wide enough, however, to allow both some variety of 
occupations for each individual and some variety of indivi­
duals in each occupation.
4. Vocational competencies, the situation in which people live 
and work, and hence their self-concepts change with time 
and experience (although self-concepts are generally fairly 
stable from late adolescence until late maturity) making 
choice and adjustment a continuous process.
Baker (63:37-38) made eight recommendations on vocational guidance
in agriculture, one of which is particularly pertinent to this study.
55
The educative approach fosters long-term choice goals. 
Long-term goals should be considered most important in career 
development. The process of choosing should be considered as 
important as the choice, because essentially vocational choice 
involves emotions, economics, motivation, and aptitude. Thus 
choice emerges in the educative process.
Bender _et a_l (66:278-289) made a study of the congruence between 
aspirations and capabilities of youth in a low-income rural area. Below 
are their conclusions.
The results of this study reveal that the aspirations and 
capabilities of the boys in a low-income area compare favorably 
with those of boys in higher-income areas. However, there was 
considerable discrepancy between the occupational aspirations 
of sample members by various standardized tests. Boys with low 
levels of aptitude tended to have aspirations above their capabil­
ities level, but boys with high aptitude levels had aspirations 
below their capability level.
...the major conclusions of our analysis are that occupational 
capabilities may be more of a limiting factor than aspiration 
levels in the occupational achievement of rural youth.
Speer and Jasker (125:15-17) made a study of the influence on
occupational information on occupational goals. Below are some of their
findings.
...those lacked information about their own abilities were 
more likely to select unsuitable occupational goals.
...those who had direct contact with the occupation had more 
adequate information, and made more appropriate vocational plans 
than those whose occupational information was obtained solely 
from reading.
Recktenwald1s study (115:220-223) further supports Speer et al 
concerning the value of learning more about occupations.
The study of information about occupations is an educational 
experience.
...gaining more information about liked occupations enables 
the learner to see disliked but related occupations in a new light 
to the end that such aversions may become modified.
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Moser (108:460-461) found in his research on vocational interests 
of high school students the following relations:
...vocations which require advanced professional training 
are generally selected by the students with high mental 
abilities, while occupations which require little or no 
academic training are selected by students who have relatively 
lower mental abilities.
Lehman and Witty (105:285-291) identified three factors which 
influence the child's choice of occupation from their study:
...the expectation of large monetary return is of fore­
most importance, the hope of obtaining marked social approval 
is second, and the lure of an easy life is of least importance.
Beilin (135:87) found in his study boys who were in the lower
socio-economic level and planned to attend college were working toward
a goal, school achievement, and engaged in extracurricula activities.
He reported the following in reference to personal drive.
A significant difference between the groups (non-college 
and college-going group) is the perception of the college- 
going boys that their principal personal asset is drive, which 
may account for the higher status striving of this group. In 
addition, support is derived from the encouragement that the 
college-going boys feel they receive from their friends in the 
choice of occupation, which is not true for the non-college- 
going groups.
Heath (143) found in his study of non-college going high school 
graduates that the scholastic achievement was the most important factor 
for not entering post-secondary school training.
Haller and Sewell (95:52-55) reported six conclusions from their 
study of occupational choices of Wisconsin farm boys. Below are three 
which are pertinent to this section of related literature.
Monetary resources of the parents had little to do with 
occupational choice; this result appears at first sight to be 
contradictory to other findings.
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...the failure of the general environment or social context 
variables to show any marked relation to occupational plans is 
contrary to most contemporary thinking on the subject, yet is 
consistent with findings in Milwaukee.
...proximal factors such as variables referring to 
individual characteristics and to signigicant others seem to 
help to account for occupational choice variation among farm boys. 
It seems evident, then, that future efforts to explain or to 
modify occupational choice behavior will be most fruitful if 
concentrated primarily upon factors immediately and directly 
impringing upon the individual.
Johnson (146:128) reported in his study of values and occupational
choices as follows:
When the students were given a list of occupational values 
and were told to consider the importance of these in their 
decision to enter their profession, the total group placed 
greatest emphasis upon inter-personal relations, self-fulfillment, 
and security. A relatively small proportion gave top priority 
to money, status, freedom, and leadership.
Shill (162:xii) found in his study of high school senior boys in 
Mississippi that those who participated in vocational agricultural train­
ing tended to select agriculture-related occupations more often than 
those who had not such training.
Miller (48:19) reported self-rated leadership ability was important 
in the Manitoba study.
...the data indicated clearly that those students with enough 
self-confidence to rate themselves above-average in leadership 
ability tended to aspire to university educations and highly 
rated occupations. Conversly, those students rating their leader­
ship ability as below-average aspired to a non-university type of 
post-high school education, or no further education at all.
Also, the low leadership estimators indicated low aspiration 
levels.
Forcese and Siemens (41:20) in the analysis of data from the 
Manitoba study found the following in reference to the value of extra­
curricular activities.
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When considering all extra-curricular activities, from drama 
clubs to athletics, it was found that the greater the extent of 
extra-curricular activity the higher the educational and occupa­
tional aspiration levels.
Again this relationship suggests self-image, with the more 
confident youth tending to participate in organized activities 
more than those youth with less satisfying self-images.
Endicott (86:99-101) concluded, from a study of factors influencing
high school students in their choice of a vocation, that the parents had
the most influence; but he also found another very significant factor.
This factor was that boys are influenced by a successful person actually
engaged in that type of work.
Taves (57:3) reported the findings of people who influenced the
Minnesota high school graduates of both high and low income levels.
Men in both groups received information about jobs currently 
held from similar sources--42 per cent from relatives, friends, 
and neighbors; 13 per cent through personal inquiring; 10 per cent 
through their schools; and less than 10 per cent through an employ­
ment agency or union. About one in 20 learned of the job they were 
holding when it was offered to the respondent by his employer.
Money was mentioned most frequently as the influence that 
caused the gr-aduates in both groups to accept their jobs. Money
included pay as well as absence of cost in taking the job, such
as moving and commuting. Other reasons mentioned frequently 
by respondents were opportunity for experience, good working 
conditions and employee relations, security, nearness to home, 
chance of advancement and only job available. -r
Curtis (137), in analyzing the Baton Rouge study of senior male 
students, found they received little school guidance until the senior 
year. The question was asked as to who influenced them in their educa­
tional choices and they checked in this order: mother, father, brother
or sister, and guidance counselor, respectively. The question was asked 
to check persons influencing their occupational choices and they listed 
them in this order: father, mother, brother or sister or friend, and
person in the occupation, respectively. Dr. Curtis also requested the
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reasons for making this occupational choice. The senior boys checked 
in this order: interest in this work, salary or wages, personal satis­
factions I can receive, and working conditions, respectively. The follow­
ing were listed at the bottom of the list: length of time for training 
and cost required to prepare for the job. When asked why they might be 
unable to attain their desired educational goals, 43 per cent said lack 
of interest or ability. Encouragement was rec.orded as being at the bottom 
of the listing^ Over 70 per cent of the students rated their ability 
good or excellent related to the question of their occupation selection. 
Also reported in the same study was the fact that 50 per cent of the
senior boys had studied about their selected occupation. It was inter-
»
esting to also note that of these senior boys,over 85 per cent aspired 




ANALYSIS AND INTERPRETATION OF DATA 
Introduction
This chapter shows some of the factors which influence the educa­
tional and occupational aspirations and expectations of high school male 
students. Data to show this influence were obtained from 492 high school
students, using a multiple choice inventory schedule, applied to students
in groups.
Factors chosen for showing relationship were these: (1) family
related, (2) school related, and (3) personal related.
Objectives used as a guide for making the study were:
1. Factors which influence high school senior boys in arriving 
at educational and occupational choice.
2. Individuals who influence students in their educational and 
occupational choices.
3. Physical, mental, and financial factors that cause students
to deviate from their educational and occupational goals.
4. Ages which senior boys made their educational and occupational 
choices.
The chi-square test and contingency coefficient statistical treat­
ments were used to show the relationships.
To obtain data to establish relationships, if they existed, the 
students were requested to respond to each of the 125 items on the
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Inventory Schedule (Appendix A), record answers to each corresponding 
item on the Optical Scanner Sheet (Appendix B), and respond to the four 
questions on Form For Written Answers (Appendix C). Due to the weighti­
ness of the material, only the most important findings depicted in each 
table and figure will be discussed.
Family Related Factors
In this section family factors as related to the educational and 
occupational aspirations and expectations will be presented.
Information was gathered from the senior boys by use of the In­
ventory Schedule (Appendix A) of factors that have been found in similar 
studies to have a positive relationship to educational and occupational 
aspirations and expectations.
Data in Table I indicate that there was very little difference in 
the educational attainment of the fathers and mothers, with 36.6 per cent 
of fathers and 38.8 per cent of the mothers having completed high school 
or higher. These data indicate that 4.0 per cent of the fathers had 
higher education than the mothers when education beyond high school but 
less than a college degree was considered. It was significant to note 
that the majority of the fathers and mothers (55.9 per cent) did not com­
plete high school.
Information in Table II indicated that 78.0 per cent of the senior 
boys resided with__both their parents, 4.9 per cent-with a parent and a 
stepparent, 9.3 per cent with only one parent, 5.3 per cent with grand­













College Degree 25 5.1 23 4.7
Some College, Vocational 
School or Business 
School 53 10.8 33 6.7
Completed High School 97 19.7 135 27.4
Less than High School 275 55.9 275 55.9
Uncertain or does Not 
Apply 42 8.5 24 4.9
Total 492 100.0 492 100.0
RESIDENCY
TABLE II 
OF HIGH SCHOOL SENIOR BOYS
Residence Number of Students Per Cent
Own parents 384 78.0
A parent and a stepparent 24 4.9
One parent only 46 9.3
My grandparents 26 5.3




The sons of the families were requested to give their opinions 
of the fathers' and mothers' assessments of their respective educational 
attainment. Data in Table III reveal that the mothers rated their educa­
tional attainment higher than the fathers. The fathers' rating their 
education above satisfactory were 31.7 per cent; whereas 38.4 per cent 
of the mothers rated their education above satisfactory. The education 
rating of poor assessed for the mothers was 18.9 per cent, while the 
ratings for the same item of the fathers was 23.6 per cent -- which was 
approximately 5.0 per cent higher for the fathers than the mothers.
An outstanding factor in Table IV indicates that 75.8 per cent 
of the parents were very encouraging and 18.5 per cent were encouraging 
concerning their children's continued education. Only 2.4 per cent of 
the students' reported no encouragement from the parents on continuing 
education.
Findings in Table V show the opinions' of the fathers' occupations 
as indicated by three members of the family. Data reveal that the 
mothers' and fathers' opinions of the fathers' occupations were essen­
tially the same. With the exception of the nearly equal ratings of the 
excellent level by the three members, the fathers' occupations were 
generally rated 2.0 to 3.0 per cent lower by the sons than both their 
parents' ratings on the good, satisfactory, and poor levels.
Data in Table VI present a relationship between the students' pre- 
ceptions of needed education for chosen occupation and parental educational 
encouragement. The table includes frequencies, percentages, chi-square 
(X ), and C values. Data reveal the relationship between these two factors
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TABLE III
PARENT'S OPINION OF THEIR EDUCATIONAL ATTAINMENT
Father's Opinion of Educa- Mother's Opinion of Educa­
tion as Interpreted by Son tion as Interpreted by Son
Assessment 'Number of Number of
of Education Students Per Cent Students Per Cent
Excellent 42 8.5 51 10.4
Good 114 23.2 138 28.0
Satisfactory 162 32.9 176 35.8
Poor 116 23. 6 93 18.9
Does not apply 
or no response 58 11.8 34 6.9
Total 492 100.0 492 100.0
TABLE IV
PARENT'S ENCOURAGEMENT CONCERNING CONTINUING EDUCATION
Degree of
Parental Encouragement Number of Students Per Cent
Very encouraging 373 75.8
Encouraging 91 18.5
No encouragement \ 2 2.4




OPINION OF FATHER'S OCCUPATION
Father's Opinion Mother's Opinion Son's Opinion
Assessment Number of Per.. Number of Per Number of Per .
of Occupation S tudents Cent Students Cent Students Cent
Excellent 59 12.0 55 11.2 62 12.6
Good 178 36.2 176 35.8 165 33.5
Satisfactory 152 30.9 153 31.1 146 29. 7
Poor 38 7.7 41 8.3 57 11.6
Did not answer or 
does not apply 65 13.2 67 13.6 62 12.6
Total 492 100.0 492 100.0 492 100.0
significant at the .01 level with C value of 0.189. One important factor 
illustrated in this table was 70.0 to 90.0 per cent of the students de­
siring a high school education or higher indicated that their parents were 
very encouraging, irrespective of the students' perception of needed 
education for chosen occupation. As the parents' encouragement increased, 
the students' perception of needed education increased. The students' 
perceptions of needed education for chosen occupations by percentages are 
as follows: (1) less than high school, 2.8 per cent; (2) high school,
24.2 per cent; (3) some college, vocational school, or business school,
28.5 per cent; (4) college degree, 34.1 per cent; and (5) uncertain, 10.4 
per cent.
TABLE VI
RELATIONSHIP BETWEEN STUDENTS' PERCEPTION OF NEEDED EDUCATION FOR CHOOSEN
OCCUPATION AND PARENTAL ENCOURAGEMENT 
















Per Per Per Per Per Per
No. Cent No. Cent No. Cent No. Cent No. Cent No. Cent
Very encouraging 6 42.9 86 72.3 97 69.3 151 90.0 33 64.7 373 75.8
Encouraging 5 35.7 28 23.5 35 . 25.0 12 7.1 11 21,6 91 18.5
No encouragement 1 7.1 3 2.5 5 3.6 2 1.2 1 2.0 12 2.4
Does not apply 2 14. 3 2 1.7 3 2.1 3 1.7 6 11.7 16 3.3
Total 14 2.8 119 24.2 140 28.5 168 34.1 51 10.4 492 100.0
X = 18.11 df = 4 contingency coefficient -• 0.189
significant at the .01 level
The students were requested to indicate persons that influenced 
them in their educational choices (Appendix A). Figure 2 presents these 
data by percentages. It is significant to note that the mother ranked 
first; the father second; a friend third; a relative fourth; others fifth 
and the guidance counselor sixth. In all fairness to the vocational 
teachers there were several schools surveyed in which all of the voca­
tional programs listed were not accessible to the student; therefore, the 
vocational teachers' rating is low because of thirs~ factor. Appendix E, 
Table LIII may be referred to for further reference as to the per cent 
of students having one year or more of the various vocational curricula.
Evidence in Figure 3 indicates student ranking of persons that 
have influenced their occupational choices. The persons having the most 
influence on senior boys were as follows; the father was rated first; 
the mother was second (father and mother being very qlose in rank order); 
friend was third; person in the occupation was fourtji; other relative 
was fifth; others was sixth; guidance counselor was seventh; and brother 
or sister was eighth. It was noted that the immediate family had 
the greatest influence, with a friend a.close second, and the guidance 
counselor an influence on only one-third of these senior boys near the 
point of graduation from high school. Again, as a reminder referred to 
in the previous discussion of Figure 2, many students did not have the 
opportunity to be involved in the various vocational programs.
Many studies have indicated that the mothers' education influenced 
their children's education. Relationship between the mothers' education 
and fh© students' aspired education was revealed in Table VII. The chi- 
square test indicated a significant difference at the .01 level with a
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PERSONS INFLUENCING 0________20______40________60______80.
Mother (I)     67.9
Father (2)  63.2
Brother or sister (8) ---------------- 39.0
Grandparent    29.1
Other relative (4)  47 . 2
Friend (3)--------------- ____________----------- 52.2
Person in occupation (7)  -----  41.5
Clergyman  13.0
Coach  23.4
Principal   27.2
Academic teacher  26.4
Voc. Agric. teacher  20.9
Voc. Home Ec. teacher ----6.9
Dist.Ed. teacher  10.4
Business Ed. teacher ---------17.3
Trade & Ind. Ed. teacher --------15.9
Ind. Art. teacher  26.8
Guidance counselor (6)      43.7
Others (3) -------     45.9
No response or no 
choice made ---4.9
Figure 2. Percentage of students reporting person or persons who in­
fluenced their educational choices.
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PERSONS INFLUENCING 0 20 40 60 80
Mother (2)  50.4
Father (1)  52.2
Brother or sister (8)  31.1
Grandparent  19.8
Other relative '(5)  39.4
Friend (3)  48.4




Academic teacher  20.9
Voc. Agric. teacher  -18.5
Voc. Home Ec. teacher ---5.9
Dist. Ed, teacher  8.7
Business Ed. teacher ----- 13.4
Trade & Ind.Ed. teacher -------14.6
Ind. Arts teacher  25.0
Guidance Counselor (7)  33,3
Others (6)  39.4
No response or no 
choice made ---5.5
Figure 3. Percentage of students reporting person or persons who in­
fluenced their occupational choices.
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TABLE VII
RELATIONSHIP BETWEEN STUDENTS' ASPIRED EDUCATIONAL LEVEL AND MOTHERS' EDUCATIONAL LEVEL





























Les s than 
high school 5 35.7 71 66.4 99 61.9 75 42. 6 25 71.4 275 55.9
High school 6 42.9 24 22.4 40 25.0 58 33.0 7 20.0 135 27.4
Some college,
Vocational School 
Business School 3 2.8 10 6.3 18 10.2 2 5.7 33 6.7
College degree 2 14.3 - - 2 1.2 19 10.8 - - 23 4.7
Uncertain or no 
response 1 7.1 9 8.4 9 5.6 6 3.4 1 2.9 26 5.3
Total 14 2.8 107 21.7 160 32.5 176 35.8 35 7.2 492 100.0
= 27.30 df = 6 contingency coefficient = 0.229
significant at the .01 level
£ value of 0,229. Senior boys reported 55.9 per cent of the mothers hav­
ing less than a high school education, but only 2.8 per cent of their 
sons aspired to this level. It is understandable that these high 
school boys were a rather select group of school age students 
near the point of graduation from high school; therefore, that explains 
why only 2.8 per cent of the boys aspired to the level of less than high 
school. Data reveal that 27.4 per cent of the mothers achieved a high 
school education; whereas, 21.7 per cent of their sons aspired to this 
level. Also, findings indicate that 6.7 per cent of the mothers had 
obtained some college education, vocational school,, or business school 
training.; whereas, 32.5 per cent of their sons aspired to this attainment. 
Data also indicate that 4.7 per cent of the mothers had obtained a college 
degree as compared to 35.8 per cent of their sons aspiring to this 
achievement. It was significant to note that the children aspired to 
higher levels of education than their mothers, and also that the higher 
the mothers' educational attainments the higher the aspired educational 
levels of their sons.
Information in Table VIII indicates the relationship between the 
students' expected educational levels and the mothers' educational levels. 
The results of Table VII and Table VIII show that the mothers' education 
influenced the sons' aspired and expected education. Their educational 
aspirations and expectations, as related to their mothers' educational 
attainments, are almoBt identical; this indicates that senior boys almost 
ready for graduation have rather firm convictions of their expected educa­
tional attainment. Data in Table VIII indicate this relationship was
TABLE VIII
RELATIONSHIP BETWEEN STUDENTS' EXPECTED EDUCATIONAL LEVEL AND MOTHERS' EDUCATIONAL LEVEL






























high school 2 25.0 71 61.9 95 61.3 77 44.8 30 71.4 275 55.9
High school 3 37.5 28 24.5 41 26.4 54 31.4 9 21.4 135 27.4
Some college,
Vocational school 
Business school 1 12.5 4 3.7 9 5.8 17 9.9 2 4.8 33 6.7
College degree 1 12.5 1 0.1 2 1.3 18 10.4 1 2.4 23 4. 7
Uncertain or no 
response 1 12.5 11 9.8 8 5.2 6 3.5 26 5.3
Total 8 1.6 115 23.4 155 31.5 172 35.0 42 8.5 492 100.0
X = 18.55 df = 6 contingency coefficient = 0.191
significant at the .01 level
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significant at the .01 level with a £ value of 0.191. This estimate of 
r is a somewhat weaker correlation than was found in Table VII.
It is a generally accepted fact that the fathers are in a better 
position to counsel and influence their sons on educational plans to 
prepare them for the world of work. Findings in Table IX show a rela­
tionship between the students' educational levels and the fathers' 
educational attainments which indicated, by chi-square test, a signifi­
cant difference at the .01 level with £ value of 0.204. A rather in­
teresting observation revealed that there was an equal number of fathers 
and mothers with less than a high school education--275 or 55.9 per cent. 
Also, in comparing the mothers' education with the fathers, the mothers 
did not have quite the educational attainment of the counterpart. Data 
reveal that 19.7 per cent of the fathers had obtained a high school 
education; whereas, 21,7 per cent of their sons plan to attain this 
level. The findings indicate that 11.0 per cent of the fathers had some 
college education, vocational school or business school training, while
32.5 per cent of their sons planned to achieve this level of education.
Data show that 5.1 per cent of the fathers had a college degree, while 
35.8 per cent of their sons planned to achieve this same level.
As revealed in a previous table on the educational achievement of 
the mothers, data indicate that the higher the fathers' educational attain­
ments, the higher the educational plans of their sons. Also the findings 
reveal that the sons planned to attain higher educational goals than their 
fathers. These data indicate that 8.3 per cent of the students did not 
know their fathers' educational attainment, which was 3.0 per cent higher 
than for their mothers'. (Also see Table VII)
TABLE IX































high school 7 50.0 67 62.6 95 59.4 83 47.1 23 65.6 275 55.9
High School 3 21.4 23 21.5 25 15.6 41 23.3 5 14.3 97 19.7
Some college 
Vocational school 
Business school . . 6 5.6 25 15.6 19 10.7 4 11.5 54 11.0
i
College degree 2 14.3 - _ 1 0.6 22 12.5 - - 25 5.1
Uncertain or no 
response 2 14.3 11 10.3 14 8.8 11 6.4 3 8.6 41 8.3
Total 14 2.8 107 21.7 160 32.5 176 35.8 35 .72 492 100.0
2
X = 21.44 df = 6 contingency coefficient■ «= 0.204
significant at the .01 level
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Data in Table X indicate that a relationship exists between the 
fathers' educational attainment and the sons' expected educational level. 
This relationship is significant at the .01 level with a £ value of 
0,224. This estimate of r is a somewhat stronger relationship in favor 
of the father than was found in Table VIII (the mother).
This study deals with only senior boys, thus it would be expected
that the father, with his knowledge of the occupational world, should be
able to counsel the son on occupational choices. Table XI indicates
the relationship between the fathers' occupation and aspired occupations
of high school senior boys (See also Appendix D, Occupational Level Classi-
2fication Scale). The statistical treatment by the use of chi-square (X ) 
indicated that this relationship is significant at the .05 level, with 
a contingency coefficient <0 of 0.231. Data indicate in Table XI that
44.3 per cent of the boys were aspiring to occupations in the professional 
levels, 25.2 per cent to the skilled, and 11.7 per cent had made no choice 
or did not respond.
The per cent of fathers by occupational level were as follows: 
professional, 4.1 per cent; business executives, 1.6 per cent; clerica.l, 
sales and technical workers, 9.1 per cent; skilled, 30.7 per cent; semi­
skilled, 15.0 per cent; miscellaneous, 2.0 per cent; and no choice, or no 
response, 7.1 per cent (Appendix D). The findings indicate that over 63.0 
per cent of the fathers held jobs that were classified in the skilled, 
semiskilled, and unskilled categories with the concentration being in the 
skilled level. Further analysis of the data show rather clearly that the 
higher the heirarchy of the fathers' occupation, the higher the aspired 
occupational levels of their sons.
TABLE X
RELATIONSHIP BETWEEN STUDENTS' EXPECTED EDUCATIONAL LEVEL AND FATHERS' EDUCATIONAL LEVEL






























high school 3 37.5 75 65.2 93 60.0 77 44.8 27 64.3 275 55.9
High school 2 25.0 21 18.3 26 16.8 42 24.4 6 14.3 97 19.7
Some college, 
Vocational school 
Business school . 5 4.4 23 14.8 21 12.2 5 11.9 54 11.0
College degree 2 25.0 1 0.8 1 0.7 21 12.2 - - 25 5.1
Uncertain or no 
response 1 12.5 13 11.3 12 7.7 11 6.4 4 9.5 41 8.3
Total 8 1.6 115 23.4 155 31.5 172 35.0 42 8.5 492 100.0
2
X = 26.07 df = 6 contingency coefficient = 0.224
significant at the .01 level
TABLE XI













































































Total 20 4.1 1.6 64 13.0 45 9.1 151 30.7
Continued
TABLE XI (Continued)
Fathers 1 Occupational Level
Students' Aspired 















Professional 29 39.2 35 41.2 5 50.0 14 40.0 218 44.3
Business executive _ - - - - - - - 1 0.2
Small business, farmer, 
farm manager 3 4.1 1 1.3 - - 1 2.8 17 3.5
Clerical, sales, 
technical 7 9.5 6 7.1 1 10.0 - - 38 7.7
Skilled 16 21.6 26 30.6 2 20.0 7 20.0 124 25.2
Semiskilled 5 6.8 2 2.4 - - 2 5.7 16 3.3
Unskilled 1 1.4 - - - - - - 1 0.2
Miscellaneous 2 2.7 3 3.5 1 10.0 4 11.5 19 3.9
Uncertain or no 
response 11 14.9 12 14.2 1 10.0 7 20.0 58 11.7
Total 74 15.0 85 17.4 10 2.0 35 7.1 492 100.0
2
X = 27.14 df = 16 contingency coefficient = 0.231
significant at the .05 level
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Evidence in Table XII reveals the relationship between the fathers' 
occupations and the expected occupational levels of high school senior 
boys. The relationship should indicate the boys' true evaluation of the 
expected occupational level of attainment. This relationship was not 
significant at .10 level, and the C value was 0.178. The students' expected 
occupational levels were revealed as follows: professional, 23.2 per
cent; business executive, 0.8 per cent; small business, farmer, or farm 
manager, 2.0 per cent; clerical, sales and technical workers, 5.9 per 
cent; skilled, 24.8 per cent; semiskilled, 3.9 per cent; unskilled, 1.0 
per cent; miscellaneous, 6.5 per cent; and no response, 31.9 per cent. 
Evidence implied that students expecting the semiskilled, unskilled, and 
miscellaneous occupational levels were from four categories of the fathers' 
occupational classification levels, as follows: small business, farmers,
and farm managers; skilled; semiskilled; and unskilled. To further em­
phasize students' expected occupational levels, 24.8 per cent of the 
students expected to attain the skilled category, 23.2 per cent expected 
the professional category, and 31.9 per cent simply indicated no choice 
or no response.
The annual income of a family could be either a deterrent or an 
asset to a student when making a decision concerning an occupation. Find­
ings in Table XIII reveal the relationship between the family annual income 
and the sons' aspired occupational level. The results of this table in­
dicated the relationship was not significant at the .10 level, but the £ 
value was 0.177. In determining the annual income of the family the 
total annual income of both the mother and the father was combined. There
TABLE XII'
















































































8 40.0 50.0 20 31.3 14 31.1 41 27.1
Total 20 4.1 1.6 64 13.0 45 9.1 151 30.7
Continued
TABLE XII . (Continued)
Fathers 1 Occupational Level
Students' Expected 















Professional 15 20.3 18 21.2 - - 8 22.9 114 23.2
Business executive 1 1.4 - - - - 1 2.8 4 0.8
Small business, farmer, 
farm manager 1 1.4 - - - - 1 2.8 10 2.0
Clerical, sales, 
technical 8 10.8 3 3.5 - - 3 8.6 29 5.9
Skilled 19 25.7 19 22.4 3 30.0 5 14.3 122 24.8
Semiskilled 7 9.5 2 2.4 - - - - 19 3.9
Unskilled - - 3 3.5 - - - - 5 1.0
Miscellaneous 10 13.5 6 7.1 - - 1 2.8 32 6.5
Uncertain or no 
response 13 17.6 34 40.1 7 70.0 16 45.8 157 31.9
Total 74 15.0 85 17.4 10 2.0 35 7.1 492 100.0
= 15.99 df = 16 contingency coefficient = 0.178
not significant at the .10 level
TABLE XXXI
RELATIONSHIP BETWEEN FAMILIES' ANNUAL INCOME AND SONS' ASPIRED OCCUPATIONAL LEVEL
Annual Family Income
















Professional 50 44.2 44 49.0 30 38.5 30 47.6 54 44.3 10 38.5 218 44.3
Business Executive - - - -
V
- 1 1.6 - - - - 1 0.2
Small Business, 
Farmer, Farm 
Manager 1 1.0 4 4.4 1 1.3 6 9.5 3 2.5 2 7.7 17 3.5
Clerical, Sales, 
Technical 6 5.3 4 4.4 14 17.9 6 9.5 6 4.9 2 7.7 38 7.7
Skilled 31 27.4 25 27.8 21 26.9 9 14.3 28 22.9 10 38.5 124 25.2
Semi-skilled 3 2.6 4 4.4 1 1.3 2 3.2 6 4.9 - - 16 3.3
Unskilled 1 1.0 - - - - - - - - - - 1 0.2
Miscellaneous 6 5.3 3 3.3 1 1.3 3 4.8 4 3.3 2 7.6 19 3.9
No choice or no 
response 15 1312 6 6.7 10 12.8 6 9.5 21 17.2 58 11.7
Total 113 23.0 90 18.3 78 15.8 63 12.8 122 24.8 26 5.3 492 100.0
= 16.24 df = 12 contingency coefficient = 0.177
not significant at the .10 level
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was no attempt to make a frequency distribution where combined salaries 
exceeded $9,000. Since the aspired occupational level of the sons have 
been previously mentioned in Table XI, it will not be listed again in 
this discussion. Below are listed the family annual income levels and 
percentages: under $3,000, 23.0 per cent; $3,000 to $4,999, 18.3 per
cent; $5,000 to $6,999, 15.8 per cent; $7,000 to $9,000, 12.8 per cent;
over $9,000, 24.8 per cent; and no response, 5.3 per cent. Data indicate
that approximately one-fourth of the families have annual incomes of less 
than $3,000. Fifty (10.0 per cent) senior boys of the above group 
aspired to the professional level; whereas, approximately one-fourth of 
the families with an annual income in excess of $9,000 had fifty-four 
sons (11.0 per cent) aspiring to the same level. The above two salary 
categories represented the two highest frequency counts of the 218 stu­
dents aspiring to the professional level.
Seventy-seven (16.0 per cent) students from families with an annual 
income of less than $7,000 aspired to the skilled level. Thirty-one 
(40.0 per cent) of them came from families with annual incomes below 
$3,000.
The twenty-eight boys aspiring to jobs in the skilled level came
from families with an annual income in excess of $9,000 while nearly the
same number of students aspiring to this level came from families with 
annual incomes of less than $5,000.
To further pursue family annual income, Table XIV was developed 
to show the relationship between families' annual incomes and sons' 
expected occupational levels. Data indicate the relationship was not
TABLE XIV
RELATIONSHIP BETWEEN FAMILIES' ANNUAL INCOME AND SONS' EXPECTED OCCUPATIONAL LEVEL
Salary Levels of Families
















Professional 24 21.2 23 25.6 18 23.0 14 22.2 28 23.0 7 26.9 114 23.7
Business Executive 2 1.8 - - - - 1 1.6 - - 1 3.8 4 0.8
Small Business, 
Farmer, Farm 
Manager 1 1.0 1 1.0 1 1.3 3 4.8 4 3.3 . . 10 2.0
Clerical, Sales, 
Technical 4 3.5 5 5.6 8 10.3 2 3.2 8 6.5 2 7.7 29 5.9
Skilled 26 23.0 26 29.0 22 28.2 14 22.2 29 23.8 5 19.2 122 24.8
Semiskilled 3 2.6 4 4.4 - - 6 9.5 6 4.9 - - 19 3.9
Unskilled 3 2.6 1 1.0 1 1.3 - - - - - - 5 1.0
Miscellaneous 9 8.0 4 4.4 7 9.0 6 9.5 5. 4.0 1 3.8 32 6.5
No choice or no 
response 41 36.3 26 29.0 21 26.9 17 27.0 42 34.5 10 38.6 157 31.9
Total 113 23.0 90 18.3 78 15.8 63 12.8 122 24.8 26 5.3 492 100.0
X = 4.38 df - 12 contingency coefficient = 0.094




significant at the .10 level. The contingency coefficient was 0.094, 
which was much lower than the £ value indicated in Table XIII (0.177).
These findings show a weak relationship existing between family annual 
income and the sons' expected occupational level.
Data also reveal in Table XIV approximately 50.0 per cent of the 
sons who aspired to the professional level expected to attain this occu­
pational level (compare Tables XIII and XIV). Irrespective of the families' 
annual income this percentage held true for each of the five annual salary 
categories. This difference between the aspired and expected professional 
occupational levels seem to disperse to the other remaining occupational 
levels, except for the skilled level. These data indicate that the 
students' aspired and expected occupations within the skilled level were 
nearly the same, regardless of the families' annual income.
As pointed out previously, 157 (31.9 per cent) senior boys indi­
cated they were uncertain of their expected occupational level. Of the 
students in the uncertain category, sixty-seven (43.0 per cent) came 
from families with annual incomes below $5,000. In further analysis of 
the uncertain group, forty-one (26.0 per cent) of the students came from 
families with incomes less than $3,000.
There have been reports to indicate that the number of siblings in 
the family would affect the childrens' educational opportunities. The 
relationship between the number of siblings and the expected educational 
level is found in Table XV. Data indicate this relationship significant 
at the .05 level with a £ value of 0.180. The number of sibling cate­
gories and per cent of responses for each are listed below: one to
TABLE XV
RELATIONSHIP BETWEEN NUMBER OF SIBLINGS AND EXPECTED EDUCATIONAL LEVEL
Expected Educational Level
Less than Some College, Uncertain
Number High High Vocational School College or no
of Siblings School School Business School Degree Response Total
Per Per Per Per Per Per..
No. Cent No. Cent No. Cent No. Cent No. Cent No. Cent
One - Two 1 12.5 11 9.6 23 14.8 35 20.3 9 21.4 W 16.0
Three - Four 2 25.0 30 26.0 44 28.4 67 39.0 7 16.8 150 30.6
Five - Six 3 37.5 36 31.3 37 23.9 34 19.8 13 30.9 123 25.0
Seven - Eight 1 12.5 17 14 .8 26 16.8 19 11.0 4 9.5 67 13.6
Nine or more 1 12.5 21 18.3 25 16.1 17 9.9 9 21.4 73 14.8
Total 8 1.6 115 23.4 155 31.5 172 35.0 42 8.5 492 100.0
2
X = 16.56 df = 8 contingency coefficient = 0.180
significant at the .05 level
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two, 16.0 per cent; three to four, 30.6 per cent; five to six, 25.0 per 
cent; seven to eight, 13.6 per cent; and nine or more, 14.8 per cent. 
Evidence indicates there is a marked decline of the expected educational 
level after the number of siblings passes the five to six category.
These data show that 240 (49.0 per cent) senior boys, in families 
with six or less siblings, expected to attain education beyond the high 
school.
Findings in Table XV indicated the highest per cent of students 
expecting more than a high school education were in families which had 
three to four siblings; in fact, this group represents the highest 
number of students expecting a college degree.
Evidence in Table XVI reveals the sources of financial aid listed 
by students for assistance in entering their desired occupation. Findings 
in this table indicate these sources in rank order as follows: parents,
39.6 per cent; work at another job, 25.4 per cent; lending agencies, 19.1 
per cent; no help needed, 8.3 per cent; relatives, 5.3 per cent; and no 
response, 2.3 per cent. This table clearly illustrates that students 
consider the family to be the primary source of financial assistance for 
achieving their desired occupational choice.
School Related Factors
Many factors influence young people in making decisions with 
reference to education and career choices. Many educational and voca­
tional factors are so closely related that it is very difficult to 
separate them as to which are family or school oriented. Educators
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TABLE XVI
PRIMARY SOURCE OF FINANCIAL AID FOR DESIRED OCCUPATIONAL CHOICE
Source of Finance Number of Students Per Cent
Parents 195 39.6
Working at another job 125 25.4
Lending agencies 94 19.1
No help needed 41 8.3
Relatives 26 5.3
No response 11 2.3
Total 492 100.0
recognize these influences and usually attempt to promote a joint effort 
in order to help serve the best interests of the student.
It was the intent of this study to present issues in which the 
schools determine to some extent the aspired and expected educational 
and occupational choices. In this section factors treated are as follows: 
high school academic achievement, a like or dislike of school, teacher 
encouragement, number of extra-curricular activities, desired and expected 
plans, leadership ability, counselor influence, student perception of 
needed education, knowledge of occupations and grade level at which 
occupational choices are made.
High school academic achievement of senior boys was reported by 




ACADEMIC ACHIEVEMENT OF SENIOR BOYS





No response 4 0.8
Total 492 100.0
senior boys with an "A" average, 4.9 per cent; "B" average, 15.4 per
cent; "C" average, 61.8 per cent; "D" average, 7.1 per cent ; and no
response, 0.8 per cent. In analyzing these data further, it was shown
that 30,3 per cent were considered "B" or better students. In further
examination of this table it appears that the percentage grade distribu­
tion of the students follow a normal distribution.
One question on the Inventory Schedule (Appendix A) requested 
students to respond "yes" or "no", as to their like or dislike of school. 
Evidence in Table XVIII indicated that 81.3 per cent liked school; 
whereas, 18.7 per cent disliked school. This table revealed a relation­
ship between students liking school and educational plans desired. A 
significant difference was indicated at the .05 level with C value of 
0.130, One of the significant factors of this table indicated that 2.0 
per cent of those liking school desired to drop out of school as compared 
to 6.7 per cent for those who disliked school.
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TABLE XVIII
RELATIONSHIP BETWEEN STUDENTS LIKING SCHOOL AND EDUCATIONAL PLANS DESIRED
Senior Boys Expression of Like or Dislike of School
Educational 








Less than high school 8 2.0 6 6.7 14 2.8
High school 84 21.0 23 25.6 107 21.7
Some college, 
vocational school, 
business school 130 32.4 30 33.3 160 32.5
College degree 153 38.3 23 25.6 176 35.8
Uncertain or no 
response 25 6.3 10 8.8 35 7.2
Total 400 81.3 92 18.7 492 100.0
X2 = 8.46 df = 3 contingency coefficient = 0.130
significant at the,01 level
Another difference was observed which indicated that those who planned 
to stop with a high school education were 21,0 per cent for the group which 
liked school, as compared to 25.6 per cent of those who disliked school.
The percentage who desired some college education, vocational or business 
school training were approximately the same. Possibly the most significant 
difference was observed for those desiring a college degree. Of those 
students reporting liking school 38,3 per cent desired a college degree
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as compared to 25.6 per cent of those disliking school. Data further 
indicate that students disliking school reported a higher percentage 
of uncertainty of their desired educational plans.
Many researchers have reported that students' academic averages 
in school are possibly the best indicators for predicting expected 
educational achievement. Information in Table XIX reveals a relation­
ship between students' academic achievements and expected educational 
attainment levels. The relationship was found to be significant at the 
.01 level with £ value of 0.322. These data reveal that only five per 
cent of the students attained an "A" average throughout high school.
Since the "A" and "B" average students indicated nearly the same ex­
pected educational level, they will be treated jointly. Possibly the 
most significant factor of the "A" and "B" groups is as follows: 
Approximately 60.0 per cent expect to attain a college degree, and be­
tween 70.0 to 80.0 per cent expect education beyond the high school level. 
A further analysis of data in Table XIX concerns the "C" and "D" grouping. 
The "C" students expected to attain more education beyond the high school 
than did the "D" students. In fact, over 62.0 per cent of the "C" stu­
dents expected to attain education beyond high school, as compared to 
57.0 per cent of the "D" students. Data show that approximately one-third 
of the "D" students expected to complete high school only, as compared to 
approximately 28.0 per cent of the "C" students.
Data in Table XX reveal the degree of teacher encouragement con­
cerning continued education of senior male students. Students indicated 
the following: strongly encouraging, 44.3 per cent, encouraging, 28.9 per
TABLE XIX
RELATIONSHIP BETWEEN STUDENTS' ACADEMIC ACHIEVEMENT AND EXPECTED EDUCATIONAL LEVEL
Students’ Academic Average in High School
Expected



























3 12.5 25 20.0 112 37.5


























2 50.0 172 35.0
42 8.5
Total 24 4.9 125 25.5 304 61.9 35 7.1 0.8 492 100.0
X2 - 57.05 df = 6 contingency coefficient = 0.322
significant at the .01 level
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TABLE XX
TEACHER ENCOURAGEMENT CONCERNING CONTINUING EDUCATION
Degree of Teacher Encouragement Number of Students Per Cent
Strongly encouraging 218 44.3
Encouraging 142 28.9
Fairly encouraging 48 9.8
Never said much about it 65 13. 2
Discouraging 19 3.8
Total 492 100.0
cent; fairly encouraging, 9.8 per cent; never said much about it, 13.2 
per cent; and discouraging, 3.8 per cent. In further analysis of this 
table it was found that 73.2 per cent felt that the teachers were con­
cerned about their future education.
Many researchers have found evidence that extra-curricular activi­
ties within the school tend to create interest in school which prevents 
dropouts and adds many other related factors which improve morale of the 
students. Evidence in Table XXI indicates the number of extra-curricular 
activities of these students by frequencies and percentages. They are 
as follows: one school organization, 15.0 per cent; two, 22,4 per cent;
three, 16.1 per cent; four or more, 33.5 per cent; and none, 13.0 per 
cent. A third of the students involved in this study were in four or more 
school sponsored extra-curricular activities; however, 13.0 per cent of 





Number of Extra- 




Four or more 165 33.5
None 64 13.0
Total 492 100.0
It is usually accepted that the school, through its guidance program, 
vocational programs, and general academic atmosphere, has a considerable 
influence on educational plans of senior students. Information in Table 
XXII reveals a relationship between senior boys' desired educational plans 
and expected educational attainment levels. This relationship was found 
to be highly significant at the .01 level with a C value of 0.695. It 
would seem safe to conclude with this high C value that the estimate of 
r is high. In further analysis of data it can be concluded the desired 
educational plans are very close to the students' realistic expected 
educational -levels of attainment.
Findings in Table XXIII indicate the frequencies and percentages 
of the desired educational levels and the expected educational levels of 
high school senior boys. This table supplements the previous table on
TABLE XXII































high school 3 21.4 - - 1 0.6 2 1.1 2 5.7 8 1.6
High school 6 42.9 80 74.8 21 13.1 4 2.3 4 11.4 115 23.4
Some college 
Vocational school 
Business School 2 14.3 19 17.8 124 77.5 8 4.5 2 5.7 155 31.5
College degree 2 14.3 4 3.7 8 5.0 155 88.1 3 8.6 172 34.9
Uncertain or no 
response 1 7.1 4 3.7 6 3.8 7 4.0 24 68,6 42 8.6
Total 14 2.8 107 21.7 160 32.5 176 35.8 35. 7.2 492 100.0
X = 453.18 df = 6 contingency coefficient = 0,695
significant at the .01 level
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TABLE XXIII











Less than high school 14 2.8 7 1.4
High school 107 21.7 115 23.4
Some college, 
vocational school, 
business school 160 32.5 155 31.5
College degree 176 35.8 172 35.0
Uncertain or no response 35 7.2 43 8.7
Total 492 100.0 492 100.0
the same information, but shows the comparison of the desired educational
levels and the expected educational levels more vividly than the previous
table (Table XXII).
The relationship between students' leadership ability and desired 
educational plans are found in Table XXIV. This relationship was found 
significant at the .01 level with a £ value of 0.269. In further analysis 
of data it showed that over two-thirds of the students rating their 
leadership ability above average, desired a college degree; whereas, 
students rating their leadership qualities as average were in the highest 
percentage desiring some college education, vocational school, or business 
school training (38.8 per cent). Data also reveal that of the students 
rating their leadership ability below average, only one-fourth planned
TABLE XXIV
RELATIONSHIP BETWEEN STUDENTS' LEADERSHIP ABILITY AND DESIRED EDUCATIONAL PLANS




















Less than high school 4 4.8 8 2.9 2 2.7 - - 14 2.8
High school 10 12.0 59 21.4 24 32.4 14 24.0 107 21.7
Some college, 
vocational school, 
business school 9 10.8 107 38.8 24 32.4 20 34.4 160 32.5
College degree 57 68.7 83 30.1 19 25.7 17 29.2 176 35.8
Uncertain or no 
response 3 3.6 19 6.8 5 6.8 8 12.4 35 7.2
Total 83 16.9 276 56.1 74 15.0 59 12.0 492 100.0
2
X = 38.43 df = 4 contingency coefficient = 0.269




for a college degree while an equal percentage desired to complete high 
school; or attend some college, vocational, or business school (32.4 per 
cent each),
Data in Table XXV indicate there is a relationship between extra­
curricular activities and desired educational levels. This relationship 
was found significant at the .01 level with a C value of 0.245. The 
findings of this table compare very favorably to the results found in 
previous Table XXIV. Further analysis of the data show that as the 
nurpber of extra-curricular activities that stucjentg participated in 
schopl increased, the higher the desired educational level, with one 
exception, which was the category of three school organizations. In 
this group some college education, vocational or business school train­
ing were switched with those desiring college cjegrees. It is safe to 
assume from these data that students in two or more school organizations 
aspire or desire education beyond the high school level--in fact, one- 
third of the students belonged to four or more organizations.
Evidence in Figure 4 illustrates by the way of a bar graph the 
percentage of students reporting discussion of course choices and occu­
pational plans with teachers and counselors. Data indicate the students 
discussed course choices with the following school people: counselor,
58.9 per cent; teacher, 48.0 per cent. Also, in the same figure students 
responded to discussion of occupational plans with two selected school 
personnel as follows: counselor, 53,9 per cent; teacher, 44.3 per cent.
The counselor discussed course choices and occupational plans with approxi­
mately 10.0 per cent more students than did the teacher. Since 100.0 per cent
TABLE XXV
RELATIONSHIP BETWEEN EXTRA-CURRICULAR ACTIVITIES AND DESIRED EDUCATIONAL LEVEL
Number of Extra-■Curricular Activities Students Participate
Desired





















Less than high 
school 2 3.4 5 6.8 2 1.8 1 1.3 4 2.4 - - 14 2.8
High school 18 31.0 20 27.0 28 25.6 14 17. 7 24 14.5 3 49.9 107 21.7
Some college 
vocational school 
business school 19 32.8 27 36.4 38 34.5 36 45.6 39 23.6 1 16.7 160 32.5
College degree 13 22.4 17 23.0 38 34.5 23 29.1 84 50.9 1 16.7 176 35.8
Uncertain or no 
response 6 10.4 5 6.8 4 3.6 5 6.3 14 8.6 1 16.7 35 7.2
Total 58 11.8 74 15.0 110 22.4 79 16.1 16 5 33.5 6 1.2 492 100.0
2
X = 31.39 df = 8 contingency coefficient = 0.245
significant at the .01 level
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of the students were expected to have an opportunity to discuss course 
choices and occupational plans With the counselor and teachers, this 
figure should reflect a much higher percentage, particularly because 
these were responses of senior boys within one to two months of gradua­
tion from high school.
Information in Table XXVI reveals the students' perceptions of edu­
cation needed for entering their chosen occupations, by frequencies and 
percentages. Students who reported needing less than a high school 
education were 2.8 per cent; completion of high school, 24.4 per cent; 
some college education, vocational or business school training, 28.5 per 
cent; college degree, 34,1 per cent; and uncertain, no choice, or no 
response, 10.2 per cent. The most significant portion of this table in­
dicates that two-thirds of the senior boys have a feeling that they need 
education beyond the high school level.
Findings in Table XXVII indicate the knowledge senior male students 
have of their expected occupations. These data indicate only 38.2 per 
cent had good knowledge of their expected occupation; 27.2 per cent had 
general knowledge; 14.2 per cent had little knowledge, but were willing 
to take schooling; 8.1 per cent had little knowledge, but expected to 
learn from experience on the job; 8.7 per cent had made no choice; and 3.6 
per cent gave no response. In further analysis of data, two-thirds of 
the students indicated they had made some effort to study the expected 
occupation. To be realistic, only 38.0 per cent had exerted an effort 
to study the expected occupational choices.
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TABLE XXVI
STUDENTS PERCEPTION OF EDUCATION NEEDED FOR ENTERING CHOSEN OCCUPATION
Level of Education Number of Students Per Cent
Less than high school 14 2.8
High school 120 24.4
Some college, vocational 
school, or business school 140 28.5
College degree 168 34.1
Uncertain or no response 50 10.2
Total 492 100.0
TABLE XXVII
KNOWLEDGE OF EXPECTED OCCUPATION
Degree of Knowledge 
of the Occupation Number of Students Per Cent
Good knowledge because 
have studied it 188 38.2
General knowledge but 
know little of its duties 137 27.2
Have little knowledge but 
willing to take schooling 70 14. 2
Have little knowledge but 
learn from experience on 
the job 40 8.1
Don't know because no 
choice made 43 8.7
No response 14 3.6
Total 492 100.0
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A relationship between students discussing course choices with 
counselors and desired educational plans is found in Table XXVIII, The 
relationship was not significant at the .10 level with a low C value of 
0.040. There was approximately 3.0 per cent difference in favor of those 
students who discussed course choices with counselors over those who did 
not, with regard to the categories of some college, vocational school, 
or business school training; and a college degree. There is a question 
that could be raised: "Why is there little difference between students
who discussed course choices with counselors as compared to those who 
did not?"
Many educators agree that occupational information should be avail­
able to the students in order that they may be able to know more about 
the world of work. A relationship between availability of occupational 
information and students' perception of expected occupation is analyzed in 
Table XXIX. The relationship was not significant at the ,10 level, but 
had a C value of 0.161, which was a higher correlation than the previous 
Table XXVIII. In further analyzing the data, the majority of the students 
rated both the availability of occupational information and perception of 
expected occupation good and excellent. A general trend observed by the 
author during the survey was that many students had very little concept 
of the item of availability of occupational information.
Evidence in Table XXX indicates the relationship between students' 
academic achievement and students' perception of education needed for 
entering chosen occupations. The relationship was significant, at the .01 
level with the C value of 0.332. Data in this table will be analyzed
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TABLE XXVIII
RELATIONSHIP BETWEEN STUDENTS DISCUSSING COURSE CHOICES WITH 
COUNSELOR AND DESIRED EDUCATIONAL PLANS
Students Discussed Course Choices with Counselor
Desired













Less than high school 9 3.1 4 2.1 1 1.1 14 2.8
High school 60 20.7 46 23.8 1 11. 1 107 21.7
Some college, 
vocational school, 
business school 96 33.1 59 30.6 5 55.6 160 32.5
College degree 109 37.6 66 34.2 1 11.1 176 35.8
Uncertain or no 
response 16 5.5 18 9.3 1 11.1 35 7.2
Total 290 58.9 193 39.3 9 1.8 492 100.0
X^ =0.80 df = 3 contingency coefficient = 0.040
not significant at the ,10 level
TABLE XXIX
RELATIONSHIP BETWEEN AVAILABILITY OF OCCUPATIONAL INFORMATION AND 
STUDENTS' PERCEPTION OF EXPECTED OCCUPATION
Degree of Availability of Occupational Information
Perception of Uncertain or














Excellent 43 35.2 50 24.9 23 21.9 12 20.7 2 33.3 130 26.4
Good 57 46.7 99 49.3 46 43.8 24 41.4 1 16.7 227 46.1
Satisfactory 14 11.5 36 17.9 25 23.8 11 19.0 - - 86 17.5
Poor - - 5 2.5 2 1.9 - - 1 16,7 8 1.6
Uncertain or no 
response 8 6.6 11 5.5 9 8.6 11 18.9 2 33.3 41 8.4
Total 122 24.8 201 40.8 105 21.4 58 11.8 6 1.2 492 100.0
2
X = 13.00 df = 9 contingency coefficient = 0.161
not significant at the .10 level
TABLE XXX
RELATIONSHIP BETWEEN STUDENTS' ACADEMIC ACHIEVEMENT AND STUDENTS1 PERCEPTION OF
EDUCATION NEEDED FOR ENTERING CHOSEN OCCUPATION
Students' Academic Achievement Average in High School
Education Desired 
to Enter


















Less than high school 1 4.2 5 4.0 7 2.3 1 2.9 - - 14 2.8
High School 3 12.5 13 10.4 90 29.6 12 34.3 2 50.0 120 24.4
Some college, 
vocational school, 
business school 2 8.3 26 20.8 97 31.9 15 42.9 . . 140 28.5
College degree 17 70.8 71 56.8 74 24.3 5 14.3 - - 167 34.0
Uncertain or no 
response 1 4.2 10 8.0 36 11.8 2 5.8 2 50.0 51 10.3
Total 24 4.9 125 25.4 304 61.8 35 7.1 4 0.8 492 100.0
X^ = 60.87 df = 9 contingency coefficient = 0.332
significant at the .01 level
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according to the students' letter grade averages: A's, B's, C's, and D's.
Eighty per cent of the "A" students desired education beyond the high 
school with 71.0 per cent desiring a college degree. Seventy-seven per 
cent of the "B" students desired education beyond high school with 57.0 
per cent desiring a college degree. Fifty-five per cent of the "C" stu­
dents desired education beyond the high school while 30.0 per cent desired 
only to complete high school. Approximately 57.0 per cent of the "D" 
students expected education beyond the high school level with 14.0 per 
cent desiring a college degree and 43.0 per cent desiring some college, 
vocational or business school training. Approximately one-third of the 
"D" students desired only a high school education. Fifty-one of the 
students indicated they were uncertain of their desired education; of this 
group 36 or 70.0 per cent came from the "C0'average student. These data 
indicate the higher the students' academic average, the higher the de­
sired education for entry into their chosen occupations.
In comparing Table XXX with Table XIX the findings indicate that the 
expected educational attainment and desired education for entry into the 
chosen occupation, based on the students' academic achievement, were 
basically the same.
Information in Table XXXI reveals a relationship between students' 
academic achievements and aspired occupational levels. This relationship 
was significant at the .01 level with value of 0.308. In further analy­
sis of data, over 60.0 per cent of the "A" and "B" students aspired to 
the professional occupations; 38.5 per cent and 29.6 per cent of the "C" 
students aspired to professional and skilled, respectively; and
TABLE XXXI
RELATIONSHIP BETWEEN STUDENTS' ACADEMIC HIGH SCHOOL ACHIEVEMENT AND ASPIRED OCCUPATIONAL LEVEL
- - - - -  V . . . - .
Students' Academic Average in High School
Uncertain
Aspired or no














Professional 14 58.3 80 64.0 117 38.5 5 14.3 2 50.0 218 44.3
Business executive - - - - 1 0.3 - - - - 1 0.2
Small business, farmer 
farm manager 3 12.5 2 1.6 10 3.3 1 2.9 1 25.0 17 3.5
Clerical, sales 
technical - - 9 7.2 26 8.6 3 8.6 - - 38 7.7
Skilled 2 8.3 15 12.0 90 29. 6 17 48.6 - ‘ - 124 25.2
Semiskilled 2 8.3 1 0.8 12 3.9 1 2.9 - -- 16 3.3
Unskilled - - - - 1 0.3 - - - - 1 0.2
Miscellaneous 1 4.2 4 3.2 12 3.9 2 5.7 - - 19 3.9
Uncertain or no 
response 2 8.3 14 11.2 35 10.2 6 11.5 1 25.0 58 11.7
To tal 24 4.9 125 25.4 304 61.8 35 7.1 4 0.8 492 100.0
X^ =49.83 df = 12 contingency coefficient = 0.308
significant at the .01 level
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approximately 50.0 per cent of the "D" students aspired to the skilled 
level. Since the "D" student category had so few frequencies reported, 
it was very difficult to give further discussion of this grouping. In 
general, the higher the academic average of the students, the higher 
the occupational level to which they aspired.
A relationship between students' academic high school achievements
and expected occupational levels is found in Table XXXII. By coincidence 
2
the chi-square (X ) value and the contingency coefficient (C) are the 
same as in the previous table (Table XXXI). The relationship was signifi­
cant at the .01 level and with a £ value of 0.308. In further analysis 
of data 45.8 per cent and 42.4 per cent of the "A" and "B" students, 
respectively, expected to attain the professional level; while only 16.7 
per cent and 13.6 per cent expected skilled occupations; and 20.8 per 
cent and 25.6 per cent responded to the uncertain category. Data further 
reveal the following significant preferences of the "C" students: pro­
fessional, 15.5 per cent; skilled, 28.6 per cent and no choice or no 
response, 34.2 per cent. The significant preference of the "D" students 
are as follows: skilled, 40.0 per cent and no choice or no response,
34.3 per„cent. It is interesting to note that responses to the expected 
occupation category indicated a smaller number of students listing the 
higher level occupations when compared to the desired occupational cate­
gory.
Findings in Table XXXIII indicates at which grade level the senior 
boys made their occupational choices. Approximately 70.0 per cent of the 
senior boys involved in this study made their occupational choices in
TABLE XXXII
RELATIONSHIP BETWEEN STUDENTS; ACADEMIC HIGH SCHOOL ACHIEVEMENT AND EXPECTED OCCUPATIONAL LEVEL.
Students' Academic Average in High School
Expected

















Professional 11 45.8 53 42.4 47 15.5 2 5.7 1 25.0 114 23.2
Business executive - - - - 4 1.3 - - - - 4 0.8
Small business, fanner, 
farm manager 2 8.3 3 2.4 4 1.3 1 2.9 - - 10 2.0
Clerical, sales, 
technical 1 4.2 8 6.4 17 5.6 3 8.6 - - 29 5.9
Skilled 4 16.7 17 13.6 87 28.6 14 40.0 - - 122 24.8
Semiskilled 1 4.2 2 1.6 14 4.6 2 5.7 - - 19 3.9
Unskilled - - - - 5 1.6 - - - - 5 1.0
Miscellaneous - - 10 8.0 22 7.2 - - - - 32 6.5
Uncertain or no 
response 5 20.8 32 25.6 104 34.2 13 34.3 3 75.0 157 31.9
Total 24 4.9 125 25.5 304 61.9 35 7.1 4 0.6 492 100.0
X^ =49.83 df = 12 contingency coefficient = 0.308
significant at the .01 level
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TABLE XXXIII
GRADE SENIOR BOYS MADE OCCUPATIONAL CHOICE
Grade Level when
made Occupational Choice Number of Students Per Cent
Eighth or below 37 ~ ■ 7.5-
Ninth 38 7.7
Tenth — . - . . 52 10. 6
Eleventh 125 25.4
Twelfth 217 44.1
No response 23 4.7
Total 492 100.0
the eleventh and twelfth grades, with 44.0 per cent making their choice 
during the senior year.
Information in Table XXXIV indicates the relationship between the 
grade levels senior boys made occupational choices and aspired occupa­
tional levels, This relationship was not significant at the .10 level 
with the C value of 0.192. This table also shows when senior boys made 
their occppational choices: eighth grade or below, 7.5 per cent; ninth
grade, 7.7 per cent; tenth grade,1 10.6 per cent; eleventh grade, 25.4 
per cent; and twelfth grade, 44.1 per cent. Data indicate that in the 
eleventh and twelfth grades students begin to think rather seriously 
about their future occupational plans (70.0 per cent of the total), . 
These data show the highest percentage of students aspiring to the
TABLE XXXIV
RELATIONSHIP BETWEEN GRADE LEVEL SENIOR BOYS MADE OCCUPATIONAL
CHOICES AND ASPIRED OCCUPATION LEVEL
























Professional 20 54.1 16 42.1 29 55.8 58 46.4 88 40.6 . 7 27.3 218 44.3
Business executive - - - - - - 1 0.8 - - - - 1 0.2
Small business, 
farmer, farm 
manager 1 2.7 1 2.6 1 1.9 1 0.8 12 5.5 1 4.5 17 3.5
Clerical, sales, 
technical 3 8.1 1 2.6 3 5.8 12 9.6 18 8.3 1 4.5 38 7.7
Skilled 5 13.5 13 34. 2 14 26.9 41 32.8 50 23.0 1 4.5 124 25.2
Semiskilled 1 2.7 1 2.6 4 7.7 1 0.8 9 4.1 - - .16 3.3
Unskilled - - - - - - 1 0.8 - - - - 1 0.2
Miscellaneous 2 5.4 4 10.5 - - 4 3.2 7 3.2 2 9.! 19 3.9
Uncertain or no 
response 5 13.5 2 5.2 1 1.9 6 4.0 33 15.3 11 50.0 58 11.7
Total 37 7.5 38 7.7 52 10.6 125 25.4 217 44.1 23 4.7 49£ 100.0
= 18.75 df = 16 contingency coefficient = 0.192
not significant at the .10 level
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professional occupational level and the second highest to the skilled 
level, irrespective of the grade level occupational choices were made.
Data also indicated the senior boys who made their aspired occupa­
tional choices in the twelfth grade had a lower percentage aspiring to 
the professional and skilled levels than for the other grade categories. 
However, they compose 40.4 per cent of the total group aspiring to the 
professional level and 40.3 per cent for the individuals aspiring to the 
skilled occupational level. The students who made their aspired occupa­
tional choice in the twelfth grade seem to be more evenly distributed 
among the other occupational classifications than for the other grade 
levels. Of the twelfth grade category, professional and skilled occupa­
tional aspirations claimed 40.6 and 23.0 per cent of the students, re­
spectively. It should be noted also that no choice was made by 15.3 
per cent of this category. Data would seem to imply that twelfth grade 
students were more realistic in their aspired occupational choices than 
the students who showed manifestations of vocational interest at a lower 
grade level.
Data indicate students who made their occupational choice at a 
grade lower than their senior year aspired to the professional and 
skilled occupational levels in larger percentages than those making 
choices in the twelfth grade. Over one-half of the eighth grade or 
below category aspired to the professional level; whereas, only 13.5 




Many factors influence the educational and occupational aspirations 
and expectations of high school youth. Some activities of students are 
directed, while others occur regardless of the intentions of the individ­
ual. The family and school influences have been analyzed in the previous 
sections and it has been found that they are extremely important. There 
are other series of variables which also have had an influence on 
educational and vocational choices. Many of these may indirectly or 
possibly directly be traced back to the family and school. Some of the 
factors analyzed to determine influences are as follows: peer groups;
the individual's perception of his mental, physical, and financial 
capabilities; persons influencing educational and occupational choices; 
age occupational choice was made; and occupational prestige.
Data in Table XXXV indicate the present educational status of 
the students' best friend. As expected the highest per cent (81.9) was 
attending high school. Only 2.2 per cent of the senior boys reported 
their best friend had quit high school. The remaining 15.9 per cent had 
completed high school or were pursuing further schooling and training.
Findings in Table XXXVI indicate the educational status of friends. 
This table is different from the previous table (Table XXXV) which 
showed the educational status of the best friend; whereas, information 
in Table XXXVI reveals the educational status of friends (peer groups). 
Both of these tables indicated that over four-fifths of the senior boys 
prefer to associate with friends who were attending high school. Data
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TABLE XXXV
PRESENT EDUCATIONAL STATUS OF BEST FRIEND
Educational Status of Friend Number of Students Per Cent
Attends high school 403 81.9
Quit high school 11 2.2
Graduated from high school 35 7.1
Attends college, vocational 
school or business school 18 3.7
In armed service 25 5.1
Total 492 100.0
TABLE XXXVI 
EDUCATIONAL STATUS OF FRIENDS
Educational Status of Friends Number of Students Per Cent
Graduated from high school 36 7.3
Attending high school 442 89.8
Quit high school 10 2.0
No response 4 0.9
Total 492 100.0
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in Table XXXVI reveal 90.0 per cent of the students' peer groups were 
attending high school, and over 7.0 per cent had graduated from high 
school. (A previous table, Table XXIII, reveals that 2.8 per cent of 
the students desired to dropout of high school). From data in Table 
XXXVI it is impossible to determine the extent, if any, the friends 
(2.0 per cent) who quit high school influenced their senior friends to 
terminate their education before completion of high school.
There are many reasons which may arise in boys' lives that may 
affect the attainment of their desired educational goals. Table XXXVII 
reveals five of the projected reasons which are recorded by frequencies 
and percentages. The seniors were allowed to answer only one of the 
five listings. They are in rank order as follows: finances, 27.6 per
cent; lack of interest, 26.8 per cent; lack of ability, 23.2 per cent; 
marriage, 11.0 per cent; and lack of encouragement, 5.5 per cent. There 
were 29 students or 5.9 per cent who failed to respond to this item.
The table indicates the self-image and individual limitations character­
istics .
The perceived ability in the expected occupational area is shown 
in Table XXXVIII. The ratings were listed in five categories and were 
recorded by frequencies and percentages. The ratings of perceived 
ability of the expected occupational area are as follows: excellent,
26.4 per cent; good, 46.1 per cent;, satisfactory, 17.5 per cent; and 
poor, 1.6 per cent. There were 41 senior boys or 8.4 per cent who in­
dicated or made no choice.
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TABLE XXXVII
PROJECTED REASON AFFECTING ATTAINMENT OF DESIRED EDUCATIONAL GOALS










ABILITY IN EXPECTED OCCUPATIONAL AREA






choice made 41 8.4
Total 492 100.0
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As indicated in a previous table (Table XXXVII), lack of finances 
ranked first as one of the single factors which affected the desired 
educational attainment. Table XXXIX reveals the students' sources of 
finances for continued education. The primary sources of finances for 
continued education are as follows: parents, 31.3 per cent; working,
35.2 per cent; borrowing and uncertain, 10.4 per cent each; and scholar­
ship, 8.3 per cent. There were 22 students or 4.4 per cent who did not 
respond to the item.
TABLE XXXIX 
FINANCING CONTINUED EDUCATION






No response 22 4.4
Total 492 100.0
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Findings in Figure 5 indicate the per cent of senior boys reporting 
reasons for making their particular occupational choices, which are shown 
by rank order and percentage. The students were requested to check the 
items which influenced occupational choices. The items rating above
50.0 per cent are as follows: interest, 90.8 per cent; personal satis­
faction, 81.3'per cent; salary or wages, 76.6 per cent; working conditions, 
72.8 per cent; available employment, 65.2 per cent; contributions to 
society, 56.7 per cent; social status, 55.7 per cent; and special talents,
52.0 per cent. Since only the items receiving over 50.0 per cent were 
listed, this did not indicate that the other items were unimportant but 
that they had less influence.
Data in Table XL reveal the relationship between the students' 
perceived reasons, which may be deterrents to the attainment of desired 
educational goals and expected educational levels. This relationship 
was significant at the .01 level with a C value of 0.217. This table 
includes five reasons which might affect the students' attainment of 
desired educational goals, these being: interest, ability, encouragement,
finance, and marriage. The participating students were requested to 
select only one ox the above deterring factors. Lack of interest, lack 
of ability and inadequate finances were indicated by three-fourths of the 
students as possible deterring factors which might affect the desired 
educational goals.
Sixty-five per cent of the students in the lack of interest group 
expected to attain an educational level beyond high school with the high­
est per cent (37.1) expecting education in the category of some college, 
vocational or business school.
REASONS 0_______20_______4CL______ 60 80_____ 100
Interest ------------------------------------ -— 90.8
Personal satisfaction  81.3
Salary or wages  76.6
Working conditions  72.8
Available employment  65.2
Contributions to society -------------------------- 56.7
Social status ------------- ------------55.7
Special talents ---------------------  52.0
Work experience  -~43 . 7
Length of training  43.1
Financial backing    40.7
Fringe benefits   36.6
Cost for preparation  32.5
Geographical location  26.4
Insistance by parents
or relatives  26.2
Inheritance of a farm
or business  12.2
Students with no aspired
occupation  11.8
Figure 5. Per cent of students reporting reasons for making occupational 
choice (listed in rank order).
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TABLE XL
RELATIONSHIP BETWEEN PROJECTED REASON AFFECTING ATTAINING OF DESIRED
EDUCATIONAL GOALS AND EXPECTED EDUCATIONAL LEVEL
Proiected Reason Affecting Attainment of Desired Educational Goals
Expected






















high school 3 2.3 1 0.9 2 7.4 - - 1 1.9 1 3.4 8 1.6
High school 34 25.7 26 22.8 10 37.0 22 16.2 18 33.3 5 13.8 115 23.4
Some college,
vocational school 
business school 49 37.1 29 25.4 9 33.3 45 33.1 20 37.0 3 10.3 155 31.5
College degree 37 28.0 53 46.5 6 22.3 64 47.1 11 20.4 1 3.4 172 34.9
Uncertain or no 
response 9 6.7 5 3.6 4 7.4 42 8.6
Total 132 26.8 114 23.2 27 5.5 136 27.6 54 11.0 29 5.9 492 100.0
X2 = 23.68 df = 8 contingency coefficient = 0.217
significant at the .01 level
122
The students included in the lack of ability category were 23.2 per 
cent of the sample. Of these youngsters over 71.0 per cent expected to 
attain education beyond high school with the majority expecting a college 
degree.
Students indicating encouragement as a reason for not attaining 
desired educational goals said that they expected a lower level of 
education than those listing one of the other reasons. Those students 
who indicated that lack of financing could affect their desired educa­
tional goals were 27.6 per cent; which was the highest percentage of the 
five categories. Over 80.0 per cent in the above category expected to 
attain further education beyond the high school; in fact almost one-half 
aspired to a college degree. The senior boys who indicated marriage might 
be a deterrent to their desired education were 11.0 per cent. There 
appeared to be a close similarity between the boys who indicated encour­
agement as compared to those who indicated marriage as a possible factor 
that.could have a deterring effect on their expected educational attain­
ment. Only 20.4 per cent of the students in the marriage category 
expected to attain a college degree; whereas, 72.2 per cent expected to 
attain less than a college degree.
Table XLI indicates the relationship between aspired occupational 
choices and projected reasons for not entering desired occupations. The 
relationship was not significant at the .10 level with a C value of 0.213. 
Students' aspired occupational levels have been reported in a previous 
table. Approximately 70.0 per cent of the senior boys indicated aspiring 
to the following two occupational levels: professional, 44.3 per cent;
TABLE XLI
RELATIONSHIP BETWEEN ASPIRED OCCUPATIONAL CHOICES AND PROJECTED
REASON FOR NOT ENTERING DESIRED OCCUPATION

































Professional 30 13.8 26 11.9 50 22.9 8 3.7 87 40.0 17 7.8 218 44.3
Business executive - - - - - - - - 1 ‘100.0 - - 1 0.2
Small business, 
farmer, farm 
manager 1 5.9 2 11.8 6 35.3 7 41.2 1 5.8 17 3.5
Clerical, sales 
technical 4 10.5 3 7.9 11 28.9 5 13.2 13 34.2 2 5.3 38 7.7
Skilled 20 16.1 17 13.7 14 11.3 12 9.7 56 45.2 5 4.0 124 25.2
Semiskilled 3 18.7 1 6.3 3 18.7 2 12.5 7 43.8 - - 16 3.3
Unskilled 1 100.0 - - - - - - - - - - 1 0.2
Miscellaneous 8 42.1 4 21,0 1 5.3 1 5.3 4 21.0 1 5.3 19 3.9
Uncertain or no 
response 13 22.4 4 6.9 6 10.4 5 8.6 22 37.9 8 13.8 58 11.7
Total 80 16.3 57 11.6 91 18.5 33 6.7 197 40.0 34 6.4 492 100.0
= 23.12 df = 16 contingency coefficient = 0.213
not significant at the .10 level
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and skilled, 28.2 per cent. Projected reasons for not entering desired 
occupations have been placed in the following categories: physical
handicap, lack of ability or skills; continuing education impossible; lack 
of finance; marriage; and change of interest.
Since a high percentage of the students indicated aspiring to the 
professional and skilled occupational levels, the discussion of data in 
this table will deal primarily with these two occupational levels. The 
remaining aspired occupational levels are important, but since the fre­
quency count was low, the interpretation may be misleading. These data, 
however, are tabulated for inspection. Students aspiring to the profes­
sional occupational level indicated the following deterring reasons which 
might prevent them from entering their desired occupation: change of
interest, 40.0 per cent; lack of finance, 22.9 per cent; physical handi­
cap, lack of abilities or skills, 13.8 per cent; continuing education 
impossible, 11.9 per cent; and marriage, 3.7 per cent.
Students aspiring to the skilled occupational level revealed the 
following reasons which might prevent them from entering their desired 
occupation: change of interest, 45.2 per cent; physical handicap, lack
of abilities or skills, 16.1 per cent; continuing education impossible,
13.7 per cent; lack of finance, 11.3 per cent, and marriage, 9.7 per cent.
The relationship between expected occupational choices and pro­
jected reasons for not entering desired occupations is found in Table 
XLII. This relationship was not significant at the .10 level with a 
C value of 0.152. As has been recorded previously in this chapter, the 
important factor is that approximately one-third of the senior boys have 
not determined their expected occupational choices. The listings of the
TABLE XLII
RELATIONSHIP BETWEEN EXPECTED OCCUPATIONAL CHOICES AND PROJECTED
REASON FOR NOT ENTERING DESIRED OCCUPATION
____________Projected Reason for not Entering Desired Occupation_____
Physical 
Handicap,
Lack of Continuing Uncertain
Expected Abilities Education Lack of Change of or no
















Professional 18 15.8 7 6.1 28 24.6 9 7.9 45 39.5 7 6.1 114 23.2
Business executive 2 50.0 1 25.0 - - 1 25.0 - - - - 4 0.8
Small business, 
farmer, farm 
manager 2 20.0 1 10.0 3 30.0 _ 4 40.0 10 2.0
Clerical, sales, 
technical 4 13.8 6 20.7 8 27.6 1 3.4 10 34.5 - - 29 5.9
Skilled 20 16.4 17 13.9 17 13.9 12 9.8 49 40.3 7 5.7 122 24.8
Semiskilled 3 15.8 6 31.6 2 10.5 2 10.5 5 26.3 1 5.3 19 3.9
Unskilled - - 2 40.0 2 40.0 1 20.0 - - - - 5 1.0
Miscellaneous 2 6.3 3 9.4 8 25.0 1 3.1 15 46.8 3 9.4 32 6.5
Uncertain or no 
response 29 18.5 14 8.9 23 14.6 6 3.8 69 44.0 16 10.2 157 31.9
Total 80 16.3 57 11.6 91 18.5 33 6.7 197 40.0 34 6.9 492 100.0
X^ = 11.85 df = 16 contingency coefficient = 0.152
not significant at the .10 level
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five categories and elements of information were the same as the previous 
table (Table XLI), except for the deleting of aspired occupational level 
and adding expected occupational level. Data reveal the majority of the 
students expected the professional and skilled occupational levels.
Since the remaining occupational levels indicate small frequencies within 
the cells, they will not be discussed, but only recorded by frequencies 
and percentages.
Students expecting to enter occupations in the professional level 
indicated the following perceived reasons could prevent them from enter­
ing their desired occupation: change of interest, 39.5 per cent; lack
of finance, 24.6 per cent; physical handicap, lack of abilities or skills,
15.8 per cent; marriage, 7.9 per cent; and continuing education impossible, 
6.1 per cent. These percentages for the professional level were nearly 
the same for the expected occupational level, as compared to the aspired 
occupational level for the same deterring categories (Table XLI). These 
data also indicate the percentage of students expecting occupations at 
the professional levels were 21.0 per cent less than their aspired occu­
pational levels. Data reveal approximately 50.0 per cent of the students 
expected professional and skilled occupations.
Students expecting the skilled occupational level revealed the 
following deterring reasons which might prevent them from entering their 
desired level; change of interest, 40.3 per cent; physical handicap, lack 
of abilities and skills, 16.4 per cent; continuing education impossible 
and lack of finance, 13.9 per cent each; and marriage, 9.8 per cent. 
Findings indicate the percentage of students expecting occupations at the 
skilled level had a slight edge over the professional by less than 2.0 per 
cent.
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Data in Table XLIII reveal the relationship between students' per­
ceptions of education needed for desired occupations and aspired educa­
tional levels. This relationship was significant at the .01 level with 
a C value of 0.459. From these values it would seem safe to assume the 
above relationship to be rather high. Findings of this table indicate 
that senior boys have an excellent perception of the education needed in 
order to achieve the aspired occupational choice.
Information in Table XLIV indicates the students' reasons for not 
entering the desired occupations. The students listed one of five 
reasons which could prevent them from entering their desired occupation.
The reasons and percentages are as follows: change of interest, 40.0 per
cent; lack of finance, 18.5 per cent; physical handicap, lack of abilities 
or skills, 16.3 per cent; continuing education impossible, 11,6 per cent; 
and marriage, 6.7 per cent. There were 34 students, or 6.9 per cent, who 
failed to respond. This table was used to further augment Table XLII.
Findings of the relationship between students' aspired occupational 
levels and the expected occupational levels are found in Table XLV. The 
relationship was significant at the ,01 level with a value of 0.364.
It appears that there is a high moderate relationship between aspired 
choices and the expected occupational choices of high school senior boys 
(these boys were within one to two months of graduation). Data indicate
42.7 per cent of students aspiring to professional occupational levels 
expected to attain this level. The per cent of students aspiring to the 
category of clerical, sales, or technical workers was 7.9, but this same 
group of students expected the following occupational levels: professional,
15.8 per cent; business executive, 2,6 per cent; clerical, sales or
TABLE XLIII
RELATIONSHIP BETWEEN .STUDENTS' PERCEPTION OF EDUCATION NEEDED FOR DESIRED
OCCUPATION AND ASPIRED EDUCATIONAL LEVEL























Professional 2 14.3 27 22.5 41 27.9 137 80.4 11 21.5 218 44.3
Business executive - - - - - - 1 0.6 - - 1 0.2
Small business, 
farmer, farm 
manager 1 7.1 6 5.0 6 4.3 3 1.8 1 2.0 17 3.5
Clerical, sales, 
technical - - 9 7.5 25 17.9 3 1.8 1 2.0 38 7.7
Skilled 7 50.0 47 39.2 55 39.3 8 4.8 7 13.7 124 25.2
Semiskilled 2 14.3 6 5.0 4 2.9 3 1.8 1 2.0 16 3.3
Unskilled - - 1 0.8 - - - - - - 1 0.2
Miscellaneous 1 7.1 7 5.8 2 1.4 6 3.6 3 5.8 19 3.9
Uncertain or no 
response 1 7.1 16 12.5 7 5.0 7 4.2 27 53.0 58 11.7
Total 14 2.8 119 24.4 140 28.6 168 34.1 51 10.1 492 100.0
X = 127.43 df = 8 contingency coefficient = 0.459
significant at the .01 level
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TABLE XLIV
PROJECTED REASON FOR NOT ENTERING DESIRED OCCUPATION
Reason Number of Students Per Cent
Change in interest 197 40.0
Lack of finances 91 18.5
Physical handicap, or lack of 
abilities or skills 80 16.3
Continuing education impossible 57 11.6
Marriage 33 6.7
No response 34 6.9
Total 492 100.0
technical workers, 18.4 per cent; miscellaneous, 5.3 per cent; and 
skilled, 31.6 per cent, which was the highest. The findings also reveal 
that senior boys aspiring to the skilled occupations represented 25.4 per 
cent of the sample.
This group of boys expected occupations as follows: professional,
4.0 per cent; small business, farmer or farm manager, 1.6 per cent; cleri­
cal, sales, or technical workers, 7.3 per cent; skilled, 51.6 per cent; 
semiskilled, 6.5 per cent; unskilled, less than 1.0 per cent and miscel­
laneous, 4.0 per cent. Small numbers of students indicated occupational 
levels below skilled when responding itoi the asp-? red occupational cate­
gories, however, larger numbers did when responding to the expected 
occupational categories. Data reveal 84 students (17.0 per cent) of the 
senior boys (492), who were aspiring to either professional or skilled 
levels, had made no expected occupational choices.
TABLE XLV





































































































Professional 2 12.5 - 5 26.3 3 5.8 114 23.2
Business executive - - 1 100.0 - - - _ 4 0.8
Small business, farmer, 
farm manager 2 12.5 - - - - - 10 2.0
Clerical, sales 
technical - - - - - 2 3.8 29 5.9
Skilled 3 18.8 - 5 26.3 - - 122 24.8
Semiskilled 2 12.5 - 2 10.5 1 1.9 19 3.9
Unskilled 1 6.3 - - - - - 5 1.0
Miscellaneous 4 25.0 - 1 5.3 1 1.9 32 6.5
Uncertain or no 
response 2 12.5 6 31.6 45 86.5 157 31.9
Total 16 3.2 1 0.2 19 3.9 52 10.6 492 100.0
X = 74.41 df = 9 contingency coefficient = 0.364
significant at the .01 level
CHAPTER IV
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary
The primary concern of this study was to identify factors lead­
ing to the development of educational and occupational aspirations and 
expectations of high school senior males from five Louisiana Parishes.
It was also concerned with analyzing the differences between educational 
and occupational aspirations and expectations. The objectives of this 
analytical study were the following:
1. Factors which influence high school boys in arriving at 
educational and occupational choices.
2. Individuals who influence students in their educational 
and occupational choices.
3. Physical, mental, and financial factors that cause students 
to deviate from their educational and occupational goals.
4. Ages at which senior boys make their educational and occupa­
tional choices.
The Descriptive Survey Method using the Group Interview Technique 
was the method of research used. Data were collected by the use of a 
multiple choice inventory form designed to determine the educational 
and occupational aspirations and expectations of 492 male seniors of 
five Louisiana Parishes. This inventory schedule was administered in 
twenty-five public high schools during March and April of 1968.
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Only high school senior b.ys were in the sample. There was no 
distinction made as to racial or religious background of the students 
surveyed; however, the schools were racially integrated, with nine 
schools having predominately Negro students.
In each of the schools, at least a 30.0 per cent sampling of the 
senior male students were involved in the study. The survey director 
of Louisiana State University, School of Vocational Education, requested 
each of the cooperating parish school boards to select a sampling repre­
sentative of the urban, semi-urban, and rural schools within each of the 
five school systems. The survey area was also geographically located 
in the south-central portion of Louisiana within twenty to sixty, miles 
of the Baton Rouge —  New Orleans industrial complex. The statistical 
procedure involved were frequency and percentage distributions, frequency
e\
count by cell blocks, the chi-square (X^) test of significance, and the 
contingency coefficient (C). Contingency coefficient values were 
computed from the chi-square (X^) value.
Family Related Factors
One of the objectives of this study was to determine the family 
factors that influence the educational and occupational aspirations of 
high school senior male students. Another function was to determine to 
what extent high school senior boys have firmed up their expected educa­
tional and vocational plans.
Educational levels were classified as follows: (1) college
degree; (2) some college, vocational or business school; (3) completed 
high school; and (4) less than high school. The occupational classifica­
tion scale was divided into eight prestige levels. The occupational
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categories, in rank prestige order, were: (1) professional; (2) business
executive; (3) small business owner, farmer or farm manager; (4) clerical, 
sales or technical worker; (5) skilled; (6) semiskilled; (7) unskilled; and 
(8) miscellaneous. This occupational scale was devised to be indicative 
of the education and degree of skill required in the execution of occupa­
tions. The occupational classification hierarchy was considered a good 
estimate of socio-ecomomic rank, as looked on by society.
Below are summarized some major findings of the family influences 
on the educational and occupational aspirations and expectations of 492 
senior boys of five Louisiana Parishes:
1. Fathers' and mothers' educational attainments were equal below 
the high school level but the fathers' education beyond high 
school achievement was higher than for the counterpart.
2. Seventy-eight per cent of the senior boys resided with both
their parents; whereas, only 2.5 per cent resided with persons
other than their immediate parents.
3. The mothers rated their educational attainment higher than 
the fathers rated their educational attainment.
4. Over 94.0 per cent of the parents encouraged their sons to con­
tinue education, as compared to only 2.4 per cent who indicated 
no encouragement.
5. Sons rated their fathers' occupations 2.0 to 3.0 per cent lower 
than did both parents, except in the excellent category which 
was about equal for each of the three family members.
6. As the parents' encouragement increased, the students' 
perceptions of needed education increased. The chi-square
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test indicated a significant difference at the .01 level 
with a (3 value of 0.189.
7. The students’ parents had the greatest influence on their 
sons' educational choices, with the mother ranking first.
8. Students' parents had the greatest influence on their sons' 
occupational choices, with the fathers rated first. Friend 
and person in the occupation rated a close third and fourth, 
respectively.
9. Sons aspired to higher levels of education than their mothers had. 
Also, the higher the mothers' educational attainments the 
higher the aspired educational levels of their sons. The 
chi-square test indicated a significant difference at the
.01 level with a £ value of 0.229.
10. The higher the mothers1 education, the higher was the expected 
education of their sons. The chi-square indicated a signifi­
cant difference at the .01 level with a C value of 0.191.
11. The higher the fathers' educational attainments, the higher 
the sons' educational plans. Irrespective of the fathers' edu­
cational attainment level over 68.0 per cent of the students had 
educational plans beyond high school. The chi-square test 
indicated a significant difference at the .01 level with a
G value of 0.204.
12. The higher the fathers' educational level, the higher was the 
expected educational level of their sons. A chi-square test 
indicated a significant difference at the .01 level with a C 
value of 0.224. The estimate of r is a somewhat stronger re­
lationship in favor of the fathers as compared to the mothers.
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13. Over 44.0 per cent of the students aspired to the professional 
occupational level and one-fourth aspired to the skilled level. 
Over 63.0 per cent of the fathers' occupational levels were
in the skilled, semiskilled, and unskilled categories with 
the concentration being in the skilled level. The higher the 
heirarchy of the fathers' occupations, the higher the aspired 
occupational levels of their sons. The chi-square test indi­
cated a significant difference at the .05 level with a £ 
value of 0.231.
14. Irrespective of the fathers' occupational level, approximately
50.0 per cent of the sons expected occupations in the profes­
sional and skilled categories— approximately an equal distribu­
tion of the two groupings. Almost one-third of the sons were 
uncertain of their realistic occupations. The chi-square test 
indicated no significant difference at the .10 level; whereas, 
the £ value was 0.178.
15. Approximately one-fourth of families had annual incomes of less 
than $3,000. Of this group, 10.0 per cent of their children 
aspired to the professional level; whereas, approximately one- 
fourth of the families with annual incomes in excess of $9,000 
had 11.0 per cent of their sons aspiring to this level.
Sixteen per cent of the students from families with annual 
incomes less than $7,000 aspired to the skilled level, with
40.0 per cent of them coming from families of annual incomes 
below $3,000. Over 41.0 per cent of the students came from 
families whose annual incomes were below $5,000. The students'
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families' annual incomes as related to their sons' aspired 
occupational levels indicated as not significant at the .10 
level by the chi-square test. The £ value was 0.177.
16. Regardless of the families' annual incomes, approximately 
one-half of the students who aspired to the professional 
level expect to attain this occupational level. The students' 
aspired and expected occupations within the skilled level 
were nearly the same, irrespective of the families' annual 
incomes. The students' families' annual incomes as related to 
their sons1 expected occupational level indicated as not signi­
ficant at the .10 level by the chi-square test. The £ value 
was 0.094.
17. There was a marked decline of the expected educational level 
after the number of siblings passed the five to six category. 
Approximately 49.0 per cent of the students from families with 
six or less siblings, expect to attain education beyond the 
high school level. The highest per cent of students expecting 
more than a high school education came from families with 
three to four siblings; in fact, this group had the highest 
number of students expecting a college degree. The number of 
siblings as related to their sons expected occupational level, 
by the chi-square test, was significant at the .05 level with 
a £  value of 0.180.
18. Approximately 40.0 per cent of the students indicated their 




Major findings concerning family influences on educational and 
occupational aspirations and expectations are summarized below.
1. Approximately 30.0 per cent of the senior boys had a scholastic 
average of "B" or better; whereas, 62.0 per cent were "C" 
students.
2. Over 81.0 per cent of the students liked school, while 19.0 
per cent disliked school. Fifty-eight per cent of the total 
sample who indicated educational plans beyond high school, 
were in the liking school group; whereas., in the disliking 
school group only 11.0 per cent indicated educational plans be­
yond high school. The students like or dislike of school as 
related to desired educational plans indicated as significant
at the .05 level by the chi-square test. The C value was 0.130.
3. Approximately 60.0 per cent of the "A" and "B" academic 
average students expected to attain a college degree, while 
the "C" and "D" groupings were 25.0 per cent and 14.3 per 
cent, respectively, for the same expected educational level. 
Students' academic achievements, as related to the expected 
educational attainment levels by chi-square test, were signifi­
cant at the .01 level with a C value of 0.322.
4. Over 73.0 per cent of the students felt that the teachers were 
concerned about their future education.
5. Eighty-seven per cent of the senior boys were in one or more 
school extra-curricular activities with one-third being
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members of four or more school sponsored organizations.
Thirteen per cent reported not being members of any school 
sponsored extra-curricular activity.
6. The students1 desired educational plans were nearly the same 
as the students1 realistic expected educational attainments.
The chi-square test indicated a significant difference at 
the .01 level with a C value of 0.695.
7. The higher the students rated their leadership abilities, the 
higher were the desired educational plans. The chi-square 
test indicated a significant difference's! the .01 level with 
a C value of 0.269.
8. As the number of school extra-curricular activities which 
students participated in increased, the higher the desired 
educational level. The chi-square test indicated a significant 
difference at the .01 level with a C value of 0.245.
9. Fifty-nine per cent of the senior boys discussed course 
choices with counselors, while 48.0 per cent discussed 
course choices with teachers. Fifty-four per cent of the 
students discussed occupational plans with counselors; whereas,
44.3 per cent discussed occupational plans with the teachers.
10. Over two-thirds of the senior boys had a feeling that they 
needed additional education beyond the high school level.
11. Two-thirds of the senior boys indicated they had made some 
effort to study their expected occupations. Only 38.2 per 
cent of the students had made a realistic effort to study the 
expected occupational choices.
12. Fifty-nine per cent discussed course choices with the counsel­
ors, These students indicated that discussing course choices 
with their counselor had very little effect on desired 
educational plans. The chi-square test indicated no signifi­
cant difference at the .10 level with a C value of 0.040.
\
13. Students rated both the availability of occupational informa­
tion and perception of expected occupation as good and excellent. 
A general trend observed during the survey was that many 
students had very little concept of the item of availability
of occupational information. A relationship between availabil­
ity of occupational information and the students1 perception 
of expected occupations was determined. The chi-square test 
indicated no significant difference at the .10 level with a 
(] value of 0.161.
14. The higher the students1 academic average, the higher were the 
students1 desired education for entry into their chosen 
occupations. The chi-square test indicated a significant 
difference at the .01 level with a £ value of 0.332.
15. In general, the higher the academic average of the students, 
the higher the occupational level to which they aspired. The 
chi-square test indicated a significant difference at the .01 
level with a C value of 0.308.
16. The higher the students1 academic averages, the higher the 
occupational levels to which they expected. The chi-square 
test indicated a significant difference at the .01 level with 
a C value of 0.308.
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17. Approximately 70.0 per cent of the senior boys made their
occupational choices in the eleventh and twelfth grades,
with 44.0 per cent making their choices during the senior 
year.
18. The largest percentages of students aspired to the profession­
al occupational levels, regardless of the grade level they
made occupational choices. The next percentages of importance 
were students aspiring to the skilled occupational levels, 
regardless of grade level. The senior boys who made their 
occupational choices in the twelfth grade seem to be more 
realistic than those who made their choices in the lower 
grades. The grade level senior boys made occupational choices
as related to aspired occupational levels indicated no signifi­
cant difference at the .10 level by chi-square test. The £ 
value was 0.192.
Personal Related Factors
Some activities of students are directed, while others occur 
regardless of the intentions of the individual. There are combination 
variables which have had an influence on educational and vocational
choices. Some of the influencial factors summarized are as follows:
peer groups, individual's perception of his mental, physical, and 
financial capabilities; persons influencing educational and occupational 
choices; age occupational choice was made; and occupational prestige.
1. Eighty-two per cent of the seniors indicated their best
friend was attending high school. Only 2.2 per cent of the 
students reported their best friend had quit high school.
Four-fifths of the senior boys preferred to associate with 
friends who were attending high school; however, over 7.0 
per cent indicated their friends (peer group) had graduated 
from high school.
Over three-fourths of the students indicated that lack of 
interest, ability, and finances might be deterrent factors 
in attainment of desired educational goals, with lack of 
finances first. Also marriage and lack of encouragement 
were indicated but to a lesser degree.
Approximately three-fourths of the students perceived their 
ability in the expected occupational area as good or excellent, 
with the good rating of the student being first (46.1 per cent). 
In order for the students- to continue their education, two- 
thirds of them indicated that finances would come primarily 
from the parents or work, with work being first. Approximately
29.0 per cent indicated source of finances as borrowing, 
scholarship, and uncertain.
Senior boys indicated their reasons for making occupational 
choices. Those listed above 50.0 per cent in rank order and 
percentages were the following: interest, 90.8 per cent;
personal satisfaction, 81.3 per cent; salary or wages, 76,6 
per cent; working conditions, 72.8 per cent; available employ­
ment, 65.2 per cent; contributions to society, 56.7 per cent; 
social status, 55.7 per cent; and special talents, 52.0 per 
cent. Eight other items were listed which were indicated 
as of lesser importance.
7. Three-fourths of the students indicated lack of interest, 
lack of ability, and inadequate finances as possible deterring 
factors which might affect the desired educational goals. 
Marriage and lack of encouragement were also listed. The rea­
son which might affect the attainment of the desired educational 
goals as related to the expected educational goals indicated
a significant difference at the .01 level by the chi-square 
test. The £ value was 0.217.
8. Approximately 70.0 per cent of the senior boys were aspiring 
to two occupational levels: professional, 44.3 per cent; 
and skilled, 28.2 per cent. The deterring reason which might 
prevent these students from entering the professional and 
skilled occupations is change of interest, A predominant 
percentage of the students (61 per cent) who indicated no 
aspired occupational choices were within two categories. 
Projected reason for not entering desired occupation as 
related to the students' aspired occupational levels indi­
cated no significant difference at the .10 level by the chi- 
square test. The C value was 0.213.
9. Approximately 50.0 per cent of the senior boys expected to 
enter the professional and skilled occupations, with each 
being nearly equally divided. Students expecting the profes­
sional level indicated two predominant factors which might 
prevent their entry: change of interest, 39.5 per cent;
and lack of finance, 24.6 per cent. Students expecting the
skilled occupational level indicated change of interest 
(40.0 per cent) as the reason most likely to prevent the 
achievement of their expected occupational goals. The 
relationship between expected occupational choices and 
projected reason for not entering desired occupation 
indicated no significant difference at the .10 level by 
chi-square test. The £ value was 0.152.
10. Over 63.0 per cent of the students aspiring to the pro­
fessional level desired a college degree; whereas,
over 44.0 per cent of the boys aspiring to the skilled level
desired some college education, business or vocational 
school training. The relationship between students' per­
ceptions of education needed for desired occupations and 
aspired educational level indicated a significant difference 
at the .01 lievel by chi-square test. The C value was 0.459. 
These findings indicate that senior boys have an excellent 
perception of the education needed in order to achieve the 
aspired choices.
11. Forty per cent of the senior boys indicated "change of interest" 
might be the major deterring reason which would prevent entry 
into trheir desired occupations.
12. The relationship between students' aspired occupational levels
and the expected occupational levels indicated a significant 
difference at the .01 level by chi-square test. The C value 
was 0.364. Approximately 43.0 per cent of the students 
aspiring to the professional level expected to attain this
145
level. Over one-half of the boys aspiring to the skilled 
level expected to attain this level. Of the students aspiring 
to occupations above the skilled level, slightly over one- 
half expected to attain these levels. The aspired and the 
expected occupational hierarchy categories of skilled and 
lower levels were nearly identical. Nearly one-third of the 
senior boys indicated that they were uncertain of their 
expected occupational level.
Conclusions
Certainly many factors other than those considered in this research 
influence the educational and occupational aspirations and expectations 
of senior boys. However, within the structure of data included in this 
research, major conclusions were constructed.
1. Educational aspiration levels of high school senior boys 
are crystallized to the point that they are approximately 
the same as the expected.
Senior boys' desired educational plans as compared to 
the expected educational levels were nearly identical. The 
students desiring further education beyond high school and 
expecting the same level were 68.3 per cent and 66.5 per 
cent, respectively. The students' desired educational plans 
as related to expected educational levels indicated a signifi­
cant difference at the .01 level by chi-square test.
2. Individuals in close personal contact with students influence 
their educational expectations as well as the level of
vocational choice.
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The mothers exerted the greatest influence on the sons' 
educational choices with the father a close second, while a 
friend ranked third.
The fathers exerted the greatest influence on the sons' 
occupational choices with the mothers a close second; whereas, 
a friend ranked third and a person in the occupation a close 
fourth.
Approximately 82.0 per cent of the senior students in­
dicated their best friend was attending high school; further­
more, the senior boys indicated over 97.0 per cent of their 
peer groups were in high school. Since a friend ranked 
third as the person influencing senior boys in their educa­
tional and occupational choices, the attitudes and knowledge 
of the work world of this friend are very important for the 
students' best interest.
3. The mothers have more influence on the sons' educational 
choices than the fathers.
Approximately 68.0 per cent of the students indicated 
the mothers had influenced their educational choices; 
whereas, 63.2 per cent of the students indicated the fathers.
In general, students' mothers rated their educational 
attainments higher than the fathers.
4. The fathers have more influence on the sons' occupational 
choices than the mothers.
Over 52.0 per cent of the students indicated the fathers 
had. influenced their occupational choices, as compared to
50.4 per cent of the mothers.
5. The higher the parental encouragement, the higher the stu­
dents' perception of education needed for chosen occupations.
The chi-square test indicated a significant difference 
at the .01 level. The high school senior boys reported over
94.0 per cent of the parents encouraged them to continue 
their education.
6. The immediate family, as a group, has the greatest influence 
on the students' educational and occupational choices.
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This study has supporting evidence that the family group 
exerted the greatest impact on the students' educational and 
occupational choices. The guidance counselor rated highest 
among school personnel on influencing these choices;'but 
did not nearly equal the families' influences.
7. The mothers' educational status has a direct bearing on the 
sons' aspired and expected educational attainments.
Generally, the higher the mothers1 educational levels, the 
higher was the aspired and expected educational levels of the 
students. The chi-square test indicated a significant differ­
ence at the .01 level. The sons aspired and expected higher 
educational levels than their mothers.
8. The higher the fathers' educational status the higher the sons' 
aspired and expected educational attainment.
The higher the fathers' educational achievement, the 
higher was the sons' aspired and expected educational attain­
ment. The chi-square test indicated a significant difference 
at the .01 level. Approximately 5.0 per cent of the fathers 
had more education beyond the high school ibevel than did the 
mothers, but the £ value and chi-square were nearly equal.
9. The number of siblings in a family influences the expected 
educational attainment of the children.
The chi-square test indicated a significant difference at 
the .05 level. Approximately 50.0 per cent of the students 
expected to attain education beyond the high school level from 
families of six or less siblings. The highest percentage 
occurred within the three to four sibling group. There was 
a decline in the expected educational level in the categories 
of seven or more siblings per family.
10. The occupational status of the fathers influences the sons' 
aspired occupational levels.
The chi-square test indicated a significant difference 
at the .05 level.
11. The fathers' occupations have minimal influence on the sons' 
expected occupations.
The chi-square test indicated no significant difference 
at the .10 level.
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12. The family's annual income has no significant influence on the 
students' aspired and expected occupational choice.
There was no significant differences between the aspired 
and expected occupational levels of the students who came 
from families with annual incomes less than $3,000 or over 
$9,000. (Approximately 41.0 per cent of the students' parents 
had annual incomes below $5,000. Annual incomes as related 
to aspired and expected occupational choice indicated not 
significant at the .10 level, by chi-square test.
13. Lack of interest, ability, encouragement, finance, and marriage 
are deterring factors affecting the students' expected educa­
tional goals.
The chi-square test indicated a significant difference 
at the .01 level. Over 75.0 per cent of the students indi­
cated lack of interest, ability, and finance as the most 
important deterring factors.
14. Students have an excellent perception of the education needed 
for the aspired occupational levels.
Over 44.0 per cent of the students aspired to the profes­
sional level, while 25.0 per cent aspired to the skilled 
level. Approximately 12.0 per cent were uncertain of their 
aspired occupational choice. The chi-square test indicated 
a significant difference at the .01 level.
15. Most senior students perceived of their abilities as being 
above satisfactory for their chosen occupational area.
Over 72.0 per cent of the students perceived their ability 
as good or excellent, while 18.0 per cent rated themselves as 
satss factory.
16. Financial aid for continued education and vocational choices 
is not a serious deterrent for a majority of the students.
Two-thirds of the students indicated the primary sources 
of financial aid for continuation of education needed for 
entry into the desired occupation would come from the parents 
or work at a job.
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17. Personal values of the students are expressions or manifecta- 
tions of their individual interests in vocational choices.
Occupational choices of students were primarily based upon 
personal interests, satisfaction, salary, and working condi­
tions. A smaller per cent of students were influenced by 
availability of employment, contribution to society, social 
status, and special talents. Geographic location, insistance 
by parents, or an inheritance of property were least influen­
tial on vocational choices.
18. High school senior boys' aspired and expected occupational 
levels are nearly the same.
The aspired professional and skilled levels were 49.9 per 
cent and 25.4 per cent, respectively. The expected professional 
and skilled levels were 23.2 per cent and 24.8 per cent, 
respectively. With the exception of the professional level, 
the occupational aspirations and expectations were nearly the 
same. Approximately one-half of the students expected to 
attain their aspired professional choices. Only 12.0 per cent 
of the students aspired to the three occupational categories 
between the professional and skilled levels; whereas, 9.0 per 
cent expected to attain these levels. The chi-square test 
indicated a significant difference at the .01 level.
19. Students are cognizant of the importance of acquiring an 
education beyond high school.
Over two-thirds of the students aspired and expected to 
attain an educational level beyond high school. Over 68.0 
per cent aspired beyond high school, while 66.5 per cent 
expected this educational level. Slightly less than one- 
fourth of the students aspired and expected to terminate 
their education at the high school level.
20. Students' perceptions of their leadership abilities influence 
their educational attainment.
The higher the students rated their leadership ability, 
the higher were desired educational plans.
The chi-square test indicates a significant difference at 
the .01 level. Over two-thirds of the students rating their 
ability above average desired a college degree; whereas, 30.1 
per cent of the average students desired a college degree.
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21. Students who have high educational plans show an interest in 
school.
Over 81.0 per cent of the senior boys indicated that they 
liked school. The students who responded favorably to school 
also had higher educational plans than those who disliked 
school. The chi-square test indicated a significant difference 
at the .01 level.
22. Students involved in extra-curricular activities aspire to 
higher educational goals.
Over 70.0 per cent of the students were members of two 
or more school sponsored organizations. The students from 
this group desired the most education. Those students who did 
not take part in the extra-curricular activities, aspired to 
lower levels of education than those who did participate.
The chi-square test indicated a significant difference at the 
.01 level.
23. Occupational information, as provided in the school setting,
has very little influence on the vocational choices of
s tudents.
A majority of students rated both the availability of 
occupational information and counseling service in their 
schools as good or excellent.
Students' expectations were not significantly influenced 
by conferences with the counselors or teachers concerning 
course choices or occupational plans. This relationship in­
dicated no significant difference at the .10 level, by chi- 
square test.
24. The high school academic average is one of the best indices
for the prediction of aspired and expected education.
Approximately 60.0 per cent of the "A" and "B" academic 
average students expected to attain a college degree and 
between 70.0 to 80.0 per cent expect education beyond the 
high school level. The "C" and "D" academic average students,
25.0 per cent and 14.3 per cent, respectively, expected to 
earn a college degree. Approximately one-third of the "D" 
students planned to terminate their education at the high 
school level.
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25. Most of the high school seniors made their occupational choices 
in the eleventh or twelfth grades.
This study indicated that approximately 70.0 per cent of 
the senior boys made their occupational choices in the eleventh 
and twelfth grades, with 44.0 per cent deciding on their 
choices during the senior year. The school should orient the 
students on occupations at a much earlier age, in order to 
plan the course work, further student vocational development, 
and improve occupational offerings in the school.
26, High school senior boys have limited knowledge of the world 
of work.
Only 38.0 per cent of the students reported a working knowl­
edge through study of their chosen occupations. The father, 
mother, friend, and a person in the occupation exert the highest 
influence on the students' occupational choices. Generally, 
the students are no better informed on occupational choices 
than the four above persons. The chi-square test indicated no 
significant difference at the .10 level of the availability 
of occupational information, as related to the expected occu­
pational level.
Recommendations
Based on data of this research, a careful review of related litera­
ture and the researcher's experiences and observations, the following 
suggestions were made for the improvement of the educational program of 
the Louisiana secondary school system:
1. A functional education program should be oriented toward the 
interest of the students, as well as for the best interest of 
society. The program should be so organized to serve the 
college-bound degree students and also students who expect 
to pursue voactions which do not require a college degree.
The students involved in this study indicated that only 35.0
per cent aspired are expected to attain a college degree. The 
present public secondary school curriculum has generally dis­
regarded the education which would adequately meet the needs 
of the remaining two-thirds. Generally, a majority (68.0 per 
cent) of the students desired completion of high school, but 
less than a college degree. An effort should be made in the 
secondary school system to revise the high school offerings 
in order to be more realistic in helping to prepare students 
for their place in the world of work. To obtain a job a person 
must have the necessary.education and training. The high 
school should assume a more responsible role in serving all 
the students in preparing for worthwhile vocations.
The school should offer courses in occupational information 
as part of their required school curriculum. These courses 
on occupations should be realistic as to the present and future 
job requirements and opportunities. People of various voca­
tions should be used to the fullest extent to acquaint students 
with the requirements for job entry and other pertinent in­
formation that may be of help to the students. The teachers 
responsible for occupational courses should be well versed 
on the world of work; not only should- the wide spectrum of 
the world of work be taught, but also the basic social compe­
tencies that employers desire of their employees. Over 
three-fifths of the students in this study had made no effort 
to study the duties and responsibilities, educational
requirements, and various compensations of their chosen 
occupations. Approximately 32.0 per cent of the senior 
boys had not determined their occupational choices.
The National Vocational Education Act of 1963, Public 
Law 88-210, specifically states that each student enrolled 
in a federally funded vocational program should have an 
occupational objective. If the public school systems which 
are participating in these programs are to comply with the 
intent of the Law, they must provide the education and 
training needed by the students for achieving the necessary 
occupational goals.
The public school system should attempt to devise a program 
for acquainting parents with educational and occupational 
information. According to the findings of this study, as 
well as many referred to in Related Literature, parents are 
the most influential in the educational and occupational 
choices of youth. In order for parents to be able to properly 
counsel their children, they should be well informed on the
i.
occupational requirements for job entry. Furthermore, the 
parents should be kept abreast of job opportunities and the 
new jobs that are coming into existence, as well as some of 
the occupations which are becoming extinct. The arrangement 
of conferences by the school on occupational information could 
be most helpful. These conferences should involve the parents, 
teachers, counselors, school administrators, and possibly 
school board members.
Professional trained counselors should be provided in the 
schools in sufficient numbers to permit frequent vis'its with 
students in making vocational and educational plans. These 
counselors should be extremely well informed on the world of 
work and have available information in conspicuous places 
within the school setting on occupations. Slightly over 50.0 
per cent of the students indicated they had discussed course 
choices with teachers and counselors. The occupational 
choices of senior boys who had received such counseling were 
not significantly different from those who had no such 
counseling. The school personnel could be more effective in 
vocational counseling if the ratio of students to counselor 
were much lower, and the counselor was better informed on 
the changing world of work.
A state-wide study should be conducted for the state of Louisi­
ana to determine the high school boys1 and girls' educational 
and occupational aspirations and expectations. This study 
should be representative of the urban, semiurban, and rural 
areas having common ethnic backgrounds. The information 
should be made available to all parish school systems through­
out the state, as well as the teacher trainer institutions, 
the State Board of Education, and the Louisiana legislative 
delegation. With these findings the people in authority would 
be more aware of the pupils' interests and needs. Planning 
and directing our schools.could be more child-centered and 
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I. SELF RELATED FACTORS
11. I live with:
(1) My own parents
(2) A parent and a step-parent
(3) One parent only
(4) My grandparents
(5) Other relatives or guardians
12: As to working while I am in high school:
(1) I do not work away from home
(2) I sometimes work away from home
(3) I work regularly at a job away from home
13. Abfiut summer employment for which I am paid, I work:
(1) Full-time every summer
(2) Part-time every §ummer
(3) Some summers pqrt-time
(4) Some summers full-time
(5) Have never been employed jluring summers
14. Nearly all of my friends now:
(1) Have graduated from high school
(2) Are presently attending high school
(3) Have quit school
15. At the present time my best friend is: (Indicate only one)
(1) Attending high school
(2) Quit high school
(3) Graduated from high school
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(4) Attending a business school, vocational school or college
(5) Serving in the armed services
II. FAMILY RELATED FACTORS





(5) Separated or divorced
A. RECORD THE ANSWERS FOR THIS QUESTION ON THE FORM ATTACHED TO THE 
ANSWER SHEET.*
Occupation of parents: (If retirfed or deceased, indicate the
occupation held prior to that time.) (Specify the Kind of work 
done and not where employed.)
17. My Mother:
(1) Is a full-time homemaker
(2) Has a full-time job outside the home
(3) Has a part-time job outside the home
(4) Does not apply
18. Number of children in the family: (Include yourself and married 
children.)
(1) One or two
(2) Three or four 
(3;) Five or six
(4) Seven or eight
(5) Nine or more
19. My Father's annual income:
(1) Under $3,000
(2) $3,000 - $4,999
(3) $5,000 - $6,999
(4) $7,000 - $9,000
(5) Over $9,000
20. My Mother's annual income:
(1) Under $3,000
(2) $3,000 - $'4,999
(3) $4,000 - $6,999
(4) $7,000 - $9 i 000
(5) Over $9,000
21. I consider my parents status in the community to be: _.
(1) Very important people
(2) Just average people
(3) Not at all important
My Father's education consisted of:
(1) Less than high school
(2) Completed high school
(3) Vocational school, business school, or some college
(4) College degree (B.S., M.S., PhD,, or Professional Degree)
(5) Uncertain or does not apply
My Mother's education consisted of:
(1) Less than high school
(2) Completed high school
(3) Vocational school, business school, or some college
(4) College degree (B.S., M.S., PhD, or Professional Degree)
(5) Uncertain or does not apply





(5) Does not apply





(5) Does not apply




(4) Does not apply





(5) Does not apply





(5) Does not apply
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(5) Does not apply
III. SCHOOL RELATED FACTORS
30. Number of elementary schools I have attended: (1) (2) (3) (4) (5)
31. Number of junior high schools I have attended: (1) (2) (3) (4) (5)
32. Number of high schools I have attended: (1) (2) (3) (4) (5)





(5) Does not apply
34. My high school academic achievement average over the years attended is:
(1) D (1 point)
(2) C (2 point)
(3) B (3 point)
(4) A (4 point)
35. As compared to most students in my high school, my leadership 
ability is:
(1) Greater than average
(2) Average
(3) Less than average
(4) Uncertain





(4) Never said much about it
(5) Discouraging













39. The number of extra-curricular activities in which I have actively 
participated as a member are: (Note that 5 indicates no partici“




(4) Four or more
(5) None
40-54-. -The subjects that have influenced my educational and occupational 
choices are: (Indicate those which apply by recording (1) for

















55. In general, I:
(1) like school
(2) dislike school
56. I discuss my course choices with a guidance counselor:
(1) Yes
(2) No
















Health & Physical education 
Vocational agriculture




59. I discuss my occupational plans with my teachers:
(1) Yes
(2) No





(5) I am uncertain
IV. OCCUPATIONAL
B. RECORD YOUR ANSWER FOR THIS QUESTION ON THE FORM ATTACHED TO THE 
ANSWER SHEET;
If I were free to choose, my desired occupational choice would be: 
(See form attached to answer sheet.)
61.- The estimated annual income needed by my family for a comfortable 
living is:
(1) Under $3,000
(2) $3,000 - $4,999
(3) $5,000 - $6,999
(4) $7,000 - $9,000
(5) Over $9,000


















those which apply by recording (1) for Yes or (2) for No.)
Yes No
(2) Interest in this work
(2) Working conditions
(2) Social Standing of occupation
(2) Availability of employment
(2) Inheritance of a farm or business
(2) Work experience in this occupation
(2) Financial backing is available for this occupation
(2) Personal satisfaction I can receive
(2) Contributions to society
(2) Salary or wages
(2): Geographical location
(2) Special talents or abilities
(2) Length of time for training
(2) Cost required to prepare for the occupation
(2) Fringe benefits
(2) Insistance of parents or relatives
require financial aid with my desired occupational choice the




Working at another job 
No help needed
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79. The primary reason why I may not enter my desired occupation is: 
(Indicate only one)
(1) Physical handicaps, or lack of abilities or skills
(2) Continuing education impossible
(3) Lack of finances
(4) Marriage
(5) Change of interest
C. RECORD YOUR ANSWER FOR THIS QUESTION ON THE FORM ATTACHED TO THE 
ANSWER SHEET:
If I am unable to enter my desired occupation listed in question 
B, then I will probably enter this occupation. CSee form attached 
to answer sheet)






(5) Uncertain or no choice made
81. Regarding my knowledge of the occupation which I will probably enter,
I have: (Indicate only one)
(1) Good knowledge because I have studied it
(2) General knowledge but don't know much about the duties of it
(3) Don't know much about it yet but will find out when I go to school
(4) Don't know much about it yet but will learn from experience on
the job
(5) Don't know because I have not yet made a choice
82. I made my occupational choice while in: (Indicate only one)





83. The education which I will need for entering my chosen occupation is:
(Indicate only one)
(1) Less than high school
(2) Completion of high school
(3) Vocational school, business school, or some college
(4) College degree (B.S., M.S., fhD, or Professional Degree)
(5) Uncertain or no choice made
84-102. The person or persons who have influenced my occupational choices 




84. (1) (2) Mother
85. (1) (2) Father
86. (1) (2) Brother or Sister
87. (1) (2) Grandparent
88. (1) (2) Other relative
89. (1) (2) Friend
90. (1) (2) Person in the occupation
91. (1) (2) Clergyman
92. (1) (2) Coach
93. (1) (2) Principal
94. (1) (2) Academic teacher
95. (1) (2) Vocational agriculture teacher
96. (1) (2) Vocational home economics teacher
97. (1) (2) Distributive education teacher
98. (1) (2) Business education teacher
99. (1) (2) Trade and industrial education teacher
100. (1) (2) Industrial arts teacher
101. (1) (2) Guidance counselor
102. (1) (2) Others
V. EDUCATIONAL
103. Regarding my educational plans, I desire to: (Indicate only one)
(1) Drop out of high school
(2) Complete high school
(3) Attend vocational school, business school, or some college
(4) Obtain a college degree (B.S., M.S., PhD, or Professional' 
Degree)
(5) Uncertain







105. If I do not attain my desired educational goal the main reason could







106. I will probably attain this educational level: (Indicate only one)
(1) Drop out of high school
(2) Complete high school
(3) Vocational school, business school, or some college
(4) College degree (B.S., M.S., PhD., or Professional Degree) 
e5) Uncertain
107-125- The person or persons who have influenced my educational choices 




107. (1) (2) Mother
108. (1) (2) Father
109. (1) (2) Brother or Sister
110.: (1) (2) Grandparent
111. (1) (2) Other relative
112. (1) (2) Friend
113. (1) (2) Person in the occupation
114. (1) (2) Clergyman
115. (1) (2) Coach
116. (1) (2) Principal
117. (1) (2) Academic teacher
118. (1) (2) Vocational agriculture teacher
119. (1) (2) Vocational home economics teacher
120. . (1) (2) Distributive education teacher
121. (1) (2) Business education teacher
122. (1) (2) Trade and industrial education teacher
123. (1) (2) Industrial arts teacher
124. (1) (?) Guidance counselor




FORM FOR WRITTEN ANSWERS
A. Occupation of parents: (If retired or deceased, indicate the occupa­
tion held prior to that time.)
Specify the kind of work done and not where employed.
Father_____________________________________________
Mother_____________________________________________
B. If I were free to choose, my desired occupational choice would be:
_____________________ . No dhoice made ( )
C. If I am unable to enter my desired occupation (listed in question B), 
then I will probably enter this occupation:
No choice made ( )
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APPENDIX D 
OCCUPATIONAL LEVEL CLASSIFICATION SCALE
1. Professional:
Includes persons such as teachers, professors, lawyers, engineers, 
artists, writers, editors, physicians, registered nurses, pilots, 
and all jobs requiring a college degree.
2. Business executives:
Consists of persons owning or managing banks, factories, wholesale 
businesses, the larger retail businesses, etc.
3. Small business, farmers and farm manager:
Represents owners and managers of smaller retail, service, and 
repair enterprises, contractors, nonfarm proprietors of almost 
every other sort, farmers, and farm manager.
4. Clerical, sales, and technical workers:
Includes a heterogeneous category of clerical and technical workers, 
"~§uch as stenographers, bookkeepers, typists, draftsmen, salespeople, 
others whose work is primarily managerial and nonmanual, computer 
operators, supervisors, interior decorators.
5. Skilled workers:
Represents bricklayers, plumbers, machinists, locomotive engineers, 
printers, as well as all foremen, policemen, mechanics, welders, stew­
ardesses , practical: ’ nurses,, skilled plant operators-, and skilled 
service workers, such as cooks and barbers.
6. Semiskilled workers:
Consists of truck drivers, machine operators, service-station 
attendants, waiters, countermen, and others whose work is primarily 
manual, also models, dancers, and musicians having only limited 
training and formal education.
7. Unskilled workers:
Are the lowest grade workers in point of skill and responsibility: 
sweepers, porters, janitors, cleaners, construction laborers, 
bookblacks, and other workers of similar character.
8. Miscellaneous: (Not elsewhere classified)
Consists of housewives, military personnel, and professional 
athletes.
9. Unknown or no choice made.
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APPENDIX E
APPENDIX TABLE XLVI 








No. Cent No. Cent
Excellent 122 24.8 168 34.1
Good 201 40.9 184 37.4
Satisfactory 105 21.3 80 16.3
Poor 58 11.8 51 10.4
No response 6 1.2 9 1.8
Total 492 100.0 492 100.0
184
APPENDIX TABLE XLVII 
ESTIMATED ANNUAL INCOME NEEDED BY A FAMILY FOR A COMFORTABLE LIVING
Annual Income Needed Number of Students Per Cent
Over $9,000 129 26.2
$7,000 - $9,000 107 21.7
$5,000 - $6,999 121 24.6
$3,000 - $4,999 73 14.8
Under $3,000 35 7.1












■ No. Cent No. Cent
Over $9,000 94 19.1 8 1.6
$7,000 - $9,000 61 12.4 7 1.4
$5,000 - $6,999 93 18.9 23 4-7
$3,000 - $4,999 95 19.3 43 8.7 -
Under $3,000 94 19.1 294 59.8
No response 55 11.2 117 23.8
Total 492 100,0 492 100.0
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APPENDIX TABLE XLIX 
NUMBER OF SIBLINGS IN FAMILY
Number of Siblings Number of Students Per-Cent
One or two 77 15.7
Three or four 150 30.5
Five or six 123 25.0
Seven or eight 67 13.6




MOTHER' S OCCUPATIONAL STATUS
Mother's Status Number of Students Per Cent
Full-time homemaker 291 59.1
Full-time job outside home 102 20.7
Part-time job outside home 63 12.8




APPENDIX TABLE LI 
STATUS OF THE SENIOR BOYS
Number of Students Per Cent
Both parents living 400 81.3
Both parents deceased 6 1.2
Father deceased 47 9.6
Mother deceased 8 1.6








Year or More Number of Students Per Cent
Vocational Agriculture 210 43.3
Vocational Home Economics 25 5.0
Office Occupations 241 50.8
Distributive Education 31 9.2
Industrial Arts 294 60.0
Trade and Industrial 50 10.2
APPENDIX TABLE LIII 
NUMBER AND PER CENT OF SENIOR MALE STUDENTS EY CURRICULUM
Number of Students Per Cent





The author was born on a hill farm in Claiborne Parish, Louisiana, 
on February 4,,1920. He received his first nine years of school training 
in the small rural Junior High School of Cross Roads in Claiborne Parish.
He completed his high school training by commuting to the Athens High 
School where he graduated in 1938. In the fall of 1938 he entered the 
Louisiana State University and Agricultural and Mechanical College. He 
left school in June 1940 to accept a job with the United Gas Pipeline 
Company of Shreveport, Louisiana, He returned to the University in 
September of 1941- and remained until his induction into the armed forces 
in August of 1942.
He went to the Pacific Combat Theatre of Operations with the 77th 
Infantry Division as an intelligence scout of the 305th Infantry Regiment 
in March of 1944. He participated in the Guam invasion, Phillipine 
campaign, Keema Retto, Ie Shima, and Okinawa invasions. He also helped 
occupy the northern island and mainland of Japan. He returned to the 
U. S. and received his honorable discharge on December, 1945.
He re-entered thfe Louisiana State University and Agricultural and 
Mechanical College on February 4, 1946, where he reamined until receiving 
his B.S. degree in vocational agricultural education in May 1947. In 
June 1947, he accepted a part-time job as instructor with the "Institutional- 
on- the-Farm" training program in Livingston Parish where he taught two 
years while working toward his M.S. degree in vocational agriculture. In
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June, 1949 the author earned a M.S. degree in Vocational Agricultural 
Education from Louisiana State University.
He was employed as teacher of Vocational Agriculture at Haynesville 
High School in July, 1949 where he taught until he re-entered the graduate 
school of Louisiana State University in June, 1965, at which time he was 
appointed Research Associate for two years with the Department of Voca­
tional Agricultural Education at Louisiana State University.
In September, 1967, he was appointed as graduate assistant while 
completing his requirements for the Doctoral Degree.
In July, 1968, he accepted the position as instructor with the 
Department of Vocational Agricultural Education of Louisiana State Univer­
sity where he is now serving.
He is married to the former Joyce Baker. He has two daughters:
Ruth Anne, aged 17, and Denise Joyce, age 13.
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